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In recent decades the shift of population from the rural areas to 
the urban centers as characterized by two economic developments: (a) 
the increased industrialization of the American economy, and (b) the rap¬ 
id mechanization of the fanning process, has provoked significant changes 
in the patterns of living of the American people themselves. 
The shift of population away from the rural areas has decimated 
the number of small and community schools therein; for the movement of 
population has carried away the children and youth who formerly attended 
the Mcountry school." The number of children and youth continuing to re¬ 
main on farms has become so small as to make highly and unreasonably ex¬ 
pensive the provision and maintenance of schools for their education. Con¬ 
sequently, educators and community citizens have come to the realization 
that to provide educational programs and arrangements for the children and 
youth of the depopulated areas required that the children and youth scat¬ 
tered about these areas should be brought together in a school facility 
large enough to provide a reasonably adequate educational opportunity. 
The challenge to both city and county communities is to develop 
in the "disadvantaged" the ability to adjust to a society and a future for 
which their citizens and their children are, at present, largely unprepared. 
Among the characteristics of the rural disadvantaged - both children and 
1 
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adults - are a low level of aspiration; a tendency to set only short-term 
goals; values which differ somewhat from acceptable norms; and a general 
unfamiliarity with cultural activities which lead to enriched living. 
Some district reorganizations and consolidation have done much to 
help rural schools attack the problem confronting them. 
Nonetheless, much of what should be done in rural areas for the 
culturally disadvantaged must be undertaken in the schools. In many 
rural communities the school is the only social institution with resources 
and personnel to give substantial help to young people, whether they mi¬ 
grate to the city or remain at home. The chief hope for eliminating pov¬ 
erty and social disadvantage thus rest with education.^ 
During the age period from six to twelve or more, the quantity and 
quality of the home's contribution to a child's education depend primarily 
on two things: what the home has to offer and how the members of the house¬ 
hold deal with the growing child. What the parents have to offer depends 
largely on the kind of people they are and on their education. Theoret¬ 
ically, one might assume that a home in which both parents are college 
graduates would have more to offer than a home in which both parents had 
little formal schooling. One's education is not limited to formal school¬ 
ing, and what a parent has to contribute depends very much upon the kind 
of person he is. Many of these basic values of our culture can be conveyed 
to children indirectly through the quality of living in the home. Parents 
who have a high regard for honesty, sincerity, truthfulness, courtesy, 
-'•Robert M. Isenbert, Director, National Education Association, 
Division of Rural Service, Executive Secretary, National Education 
Association, Department of Rural Education, N. E. A. Journal (April, 
1963), p. 27. 
3 
kindness, and like virtues - practice them in daily living - have much 
to offer the growing child. What kind of person an individual is as 
well as what he knows determines whether or not he can do much for 
childern. 
Evolution of the Problem 
The writer, a teacher for eighteen years in the Coweta County 
School System, became interested in the problem because the recent con¬ 
solidation of Negro Schools in Newnan and Coweta County, Georgia which 
brought into focus two points of controversy among the teachers of the 
county pertaining to the relative effectiveness of city elementary schools 
in contrast to the county or rural schools. The controversy centered a- 
round the fact of the "differential in intelligence" of the rural school 
pupils in contrast to the urban school pupils. 
Since the consolidation of the schools in Coweta County and Newnan, 
Georgia, there are two elementary schools in the city of Newnan, Georgia 
and three elementary schools in the rural areas of Coweta County; with 
one elementary school in the town of Grantville, Georgia. All these schools, 
urban and rural, have grades first through eight. 
When these pupils finish the elementary schools, all pupils go to 
Central High School, Newnan, which is the only Negro High School in the 
county or city. (Only a few have transferred to White High School). 
Three of the rural schools are smaller than the urban schools. There are 
two systems - Newnan City System and Coweta County System. The rural and 
urban schools do not use the same textbooks. 
The City System is accredited by the Southern Association of Schools 
and Colleges, but the County System does not qualify for accreditation. 
b 
Contribution to Educational Knowledge 
This study reveals to some degree, the measurable differences in 
pupils' accomplishments within the two systems, Newnan City System and 
Coweta County System. Further, the interpretation and application of 
the findings of the research might well prove beneficial to teachers, 
counselors, curriculum directors, superintendents, and principals in 
determining strengths and weaknesses of pupils who live in Newnan, 
Georgia. 
Statement of the Problem 
The problem involved in this study was to determine the tested 
differences, if any, on the variables of intelligence and socio-economic 
status, between the eighth grade pupils from Ruth Hill Elementary School, 
Newnan, Georgia, and the eighth grade pupils from Eastside Elementary 
School, Route 1, Senoia, Georgia for the school year, 1965-1966. 
Purpose of the Study 
The major purpose of this study was first, to determine the signif¬ 
icant differences, if any, in the intelligence and socio-economic status 
between the eighth grade pupils enrolled in Ruth ^üi Elementary School 
and Eastside Elementary School, Newnan, Coweta County, Georgia. 
More specifically, the purposes of the study was to determine: 
1. The range, mean and variability on the variables of 
intelligence, and home status for the eighth grade 
pupils of Ruth Hill Elementary School, Newnan, Georgia, 
and Eastside Elementary School, Coweta County, respectively. 
2. The significant difference, if any, on intelligence between 
the eighth grade pupils of Ruth Hill Elementary School and 
Eastside Elementary School. 
3. The significant difference, if any, in home status between 
the eighth grade pupils of Ruth Hill Elementary and Eastside 
5 
Elementary School. 
1*. The implications for educational theory and practice as may 
be derived from the interpretation of the data. 
Limitation of the Study 
This study was limited to design which sought to identify levels 
and differences on the factors of intelligence and home status, but did 
not seek to identify any causative factors associated with the observed 
phenomena of the measured variables. 
Definition of Terms 
For the purpose of this study the terms "home status," intelligence," 
"rural," and "urban" are defined below: 
1. The term "home status" refers to the position of the pupil 
and his family with reference to their dwelling area. Modem 
conveniences within the home, material possessions, and com¬ 
munity activities as measured by Minnesota Home Status 
Index.1 
2. "Intelligence" refers to the level of mental maturity as 
measured by tl^Califomia Test of Mental Maturity, Short 
Form , Level 3. 
3. "Rural" is defined by the United States Census as inhabitants 
of incorporated places of less than 2,^00 and residents in 
the open country or unincorporated territory.3 
It. "Urban" according to the United States Census, has been applied 
to all incorporated places with a population of 2,^00 or more 
^lice M. Leahy, Minnesota Home Status Index (Minneapolis : 
University of Minnesota Press, 1963). 
Elizabeth T. Sullivan, Willis W. Clark and Ernest W. Tiegs, 
California Short Form Test of Mental Maturity - S-Form, Level 3 
(Los Angeles: Del Monte Research Park, 1963;. 
■5 
Henry Pratt Fairchild, Dictionary of Sociology and Related 
Sciences (Ames: Littlefield, Adams and Company, 1959), p. 2é£. 
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and a few other political sub-divisions which had densely 
populated areas.1 
Locale of the Study 
The locale of this study was Ruth Hill Elementary School, New¬ 
nan, Georgia and the Eastside Elementary School, Senoia, Coweta County, 
Georgia. 
The Ruth Hill Elementary School is located on the west side of the 
city of Newnan and is within "walking distance" of all the children who 
attend. The school is classified as an "urban school". The school build¬ 
ing is a modern brick and block structure with seventeen classrooms, a 
"well equipped" library, cafetorium, music room, two offices, a clinic, 
teachers' lounge, two restrooms for boys and two for girls. 
The enrollment is four hundred and seventy-five. There are two 
hundred fifty-one boys and two hundred twenty-four girls. The staff con¬ 
sists of a principal, librarian, seventeen teachers, a full time secretary 
and three janitors. 
The Eastside Elementary School is located approximately twenty-one 
miles east of Newnan, Georgia. It is short about four miles from the town¬ 
ship of Senoia, Georgia and is on the Senoia1s Rural Route. The section 
is a predominantly farming area with "few" children within "walking dis¬ 
tance" of the school. This school is classified as a "rural school." 
Approximately ninety-five per cent of the pupils ride the county buses to 
school. The modern brick and block building contains seventeen classrooms, 
a library, cafetorium, clinic, two offices, a teachers' lounge, two rest- 
1Ibid., 329 
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rooms for boys and two for girls. 
The enrollment is four hundred and ninety-three. There are two 
hundred fifty-nine girls and two hundred thirty-four boys. The staff 
consists of a principal, librarian, fifteen teachers, a full time secre- 
and three janitors. 
Both schools are classified as elementary schools and have grades 
one through eight. 
Coweta County is semi-industrialized with farming predominate in 
one section. Newnan, the county seat of Coweta, is located Uo miles 
south of Atlanta on U. S. Highway 29. The population of Coweta County 
is about 30,000 including Newnan with a population of about 12,800. 
Method of Research 
The Descriptive-Survey Method of research, employing the specific 
techniques of documentary survey, testing and statistical analysis, was 
used to collect the material through which to fulfill the purposes of this 
study. 
Description of Subjects 
The subjects for this study were the eighth grade pupils enrolled 
in the Ruth Hill Elementary and Eastside Elementary Schools, Newnan and 
Senoia, Georgia, respectively. There were 92 pupils ranging in ages from 
12.Ij to 16.0 years with a mean age of lU.2 
Description of Instruments 
The research instruments used to collect data for this study were: 
1. The California Test of Mental Maturity, Short Form Level 3« 
2. Minnesota Home Status Index 
8 
Intelligence was measured by the California Short Form Test of 
Mental Maturity."^ The test was administered to ninety-two pupils of 
the eighth grade. This diagnostic test of mental maturity measures 
four factors: Logical Reasoning, Numerical Reasoning, Verbal Concepts, 
and Memory. The units are grouped into two sections: Language and 
Non-Language. 
2 
Home Status was measured by the Minnesota Home Status Index. 
This index gathers information under six specific heads: Children's 
Facilities, Economic Status, Cultural Status, Sociality, Occupational 
Status, and Educational Status. 
Procedural Steps 
The procedural steps used in this research were: 
1. Permission to conduct this study was secured from the proper 
school authorities. 
2. Administration of the test instruments: 
a. The California Short Form Test of Mental Maturity 
Level 3 - 1963. 
b. The Minnesota Status Index 
3. Literature pertinent to this research was reviewed, summarized 
and presented in the finished copy of this thesis. 
U. Test data was assembled into appropriate tables and figures 
as the basis for the analysis and interpretation required by 
research. 
5. The confutation of the statistical measures: mean, median, 
standard deviation, standard error of differences between 
mean, Fisher's "t". 
6. Findings, conclusions, inflications and recommendations as 
derived from the data are presented in the finished copy of 
^E. T. Sullivan, W. ¥. Clark and E. W. Tiegs, California Test of 
Mental Maturity, S-Form, Level 3 (Los Angeles : Del Monte Research Park, 
1963). 
2 
Alice M. Leahy, Minnesota Home Status Index (Minneaoplis: Univer 
of Minnesota Press), 193^7 
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this thesis. 
Collection of Data 
The data were collected during the month of May, 1966. 
1. The tests were administered by the writer and teachers of the 
grade at Ruth Hill Elementary School and Eastside Elementary 
School. 
2. The tests were administered in quiet surroundings on three 
separate occasions and according to the instructions in the 
manuals. 
Survey of Related Literature 
The literature pertinent to this study is her reviewed under two 
caption, namely (a) Research concerning intelligence and (b) Research 
concerning socio-economic status. 
The relationship between reading and various intellectual prosessses 
has been of interest for some time. Almost a half century ago Thorndike^ 
wrote: 
"Understanding a paragraph is like solving 
a problem in mathematics. It consists in 
selecting the right elements of the situation 
and putting them together in the right re¬ 
lations. The mind must select, repress, soften, 
emphasize, correlate, and organize, all under 
the influence of the right mental set - read¬ 
ing am explanatory or argumentative paragraph 
involves the same sort of organization and 
analytic action of ideas as occur in thinking 
of supposedly higher sorts. 
Since Thorndike, there has been increased speculation as to the 
exact nature of the relationship between reading and problem-solving, 
thinking and reasoning. Various factors analyses of reading tests have 
^Berj Harootunian, Elementary School Journal 
VII, (April, 1966), p. 386. 
Volume LXVI No. 
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revealed the importance of reasoning as well as verbal factors in read¬ 
ing ability.1 
Tests have been developed on the basis of several concepts of the 
nature of intelligence according to one concept, intelligence is a stable 
unitary factor which can be represented by a single symbol or index - as 
intelligence quotient. A second concept holds that two factors contribute 
to any intelligent action: a general factor, which is operative in all 
behavior, and a specific factor, which relates to a specific situation. 
A third concept maintains that an individual has "intelligences" rather 
than intelligence. According to this third theory, different tests must 
be used to measure different capacities or kinds of intelligences; and the 
resulting index of abilities and presumed capacities would be a profile or 
series of measures rather than a single score. Thus, an individual's test 
results would provide an index of verbal abilities, social abilities, and 
mechanical abilities. Some tests identify as many as eight abilities, and 
2 
some researchers postulate even more ability factors. 
The California Test of Mental Maturity, which is used in many schools, 
(and also in this study) provides three measures of mental ability: (1) an 
index of language or linguistic ability, (2) an index of non-language or 
performance ability and (3) a total score, or index of mental maturity. 
1Ibid. 
p 
Henry B. McDaniel, Guidance in the Modem School (New York: 
Holt-Rinehart and Winston, 1956), p. 209. 
3Ibid. 
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The intelligence test is designed to measure an individual's abi¬ 
lity to cope with situations that call for the exercise of mental pro¬ 
cesses, his ability to act in accordance with the demands of the situation 
and solve the problems it involves, to learn and to apply past learning. 
Numerous definitions have been made of intelligence, including 
varying emphasis upon ability to learn, to apply past learnings, to carry 
on abstract thinking. Among the operations listed by Thorndike, et al. 
(1927) under the heading of intelligence are, "a wide variety" of opera¬ 
tions such as we may call attention, retention, recall, recognition, se¬ 
lective and relational thinking, abstraction, generalization, organiza¬ 
tion, inductive and deductive reasoning, together with learning and know¬ 
ledge in general. Other things being equal, according to Thorndike, the 
more intelligent person is one who not only can master a great number of 
tasks and solve problems with greater speed but also is able to perform 
harder tasks, such as solving a mathematical problem which a lesser in¬ 
tellect never could master or reach an effective aolution to an economic 
problem that would bewilder a less able person with as much good will and 
access to pertinent information.^ 
In studies of older children, gains in intelligence have been re¬ 
ported after children have been transferred from institutions to foster 
homes or from one community to another offering better educational op¬ 
portunities . 
One study (as anticipated above) suggested that different schools 
^Arthur T. Jersild, Child Psychology (Uth ed., Englewood Cliffs, 
New Jersey: Prentice-Hall Inc., 1956), p. 53Ù. 
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may vary in the intellectual stimulus they afford. On the latter point, 
however, it appears that no large change can be expected simply by send¬ 
ing children, who already have average educational opportunities, to re¬ 
latively superior elementary schools or by transferring children from 
regular classes in a reasonably good school system to special "opportu¬ 
nity" classes. 
Pritchard, Heran and Hollinworth (19U0) report a study of 111 
children of below average intelligence and socio-economic status who 
were transferred from three regular classrooms in the New York Public 
School System to special classes in a school that was designed to provide 
an optimal environment. 
The childrem seemed to derive many benefits from the school's pro¬ 
gram, but those benefits did not consist in a gain in scores on intell¬ 
igence tests. The program did not significantly alter the pattern of their 
mental growth as measured by standardized intelligence tests.^ 
The recent decision of the schools of New York City to discontinue 
the use of group tests of intelligence was based largely on charges that 
these tests are unfair to "disadvantaged" children. Such tests are under 
fire in many cities. This is but the most recent chapter in a debate that 
has raged intermittenly since the day in 1908 when Henry H. Goddard brought 
the Binet test from France, translated it into English, and restandardized 
it for use with American children. Goddard, who was then research director 
in the Vineland School, used the test for classifying feeble-minded children, 
^Ibid., citing Arthur T. Jersild, Child 
Englewood Cliffs, New Jersey: Prentice-Hall In 
2, (Uth ed., 
, p. 562. 
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but in 1916 Lewis Terman of Stanford University published as extended form 
of the Binet test which could be used for all adults and children includ¬ 
ing the very bright. A more recent revision of the "Stanford Binet" is 
still the most widely used individual test of general intelligence. 
Though psychologists disagree about the nature of intelligence, 
and about the extent to which it is altered by the environment, most of 
them believe that tests and scores reflect inherited capacity to some 
degree. A minority, who are eager to prove that there is no inherited 
basis for differences in intelligence, base their claims largely on ex¬ 
ceptional cases of dramatic improvement in I. Q. when children from a 
restricted environment are transferred to one more stimulating. But whe¬ 
ther differences in inherited intellectual endowment are great, small or 
nonexisting in not the vital question for educators. Whatever the answer 
to that question may be, nothing can be done about the inherited capacity 
once the child is conceived. 
A great deal can be done to improve the educational opportunities 
that result from differences in the environment, in school and out. The 
educator's job is to make the most of what ever talent is available. 
Since the I. Q. is a ratio between mental and chronological age, 
the quotient should remain the same as the child grows older. But psycho¬ 
logists and educators have engaged in endless debate over the stability 
or constancy of the I. Q, Some of the facts are clear enough but these 
can best be interpreted in terms of statistical probability. About the 
best that can be said is that if a child tested at the age of six is found 
to have an I. Q. of 100, there is a high probability that if he is treated 
and tested several years later, with the same test, his I. Q. will not 
be very far above or below 100, if his environment has remained relatively 
constant during the intervening years. A shift up or down five or ten 
points is not unusual but the chance that this child will later score an 
I. Q. as high as 170 or as low as 50 is about as great as your chances 
of getting a royal flush in your next poker game. If, at the younger age, 
the child's I. Q. is lltO, there is very high probability that he will con¬ 
tinue to give evidence of intelligence for above the average unless his 
opportunities for learning are seriously impaired. 
This is not to say that he will make straight A's in college or 
that, as an adult-he will earn a high income or find his name in Who's 
Who. Achievement of any kind requires high motivation and fortuitous cir¬ 
cumstances as well as good intelligence, 
A very low score on a group test must be interpreted with greater 
care because of the potential damage done by labeling a child "feeble¬ 
minded" or "subnormal." There is always a possibility that the low score 
resulted from the child's inability to read the test questions, negati- 
vistic refusal to answer or illness on the day of the test. A competent 
psychologist knows this, of course, and will follow up with individual 
tests, which will give him an opportunity to study the child carefully. 
But when group tests are administered by teachers or principals with no 
follow up of individual cases, it is dangerous to make a permanent school 
record of low scores lest such scores be taken at face value by those who 
will teach the child later. 
Though the possibility of occasional error in individual cases is 
real enough in all group testing, the debate over the question of "fair¬ 
ness" to children from disadvantaged homes suggests a misunderstanding of 
the purpose of testing. If it is understood that measures not innate but 
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developed capacity, an intelligence test is unfair to the child from a 
poor home in the sense that a scale which measures weight is "unfair" 
to the undernourished child. The brutal fact is that just as the under¬ 
fed child is likely to be under weight, the child from an intellectually 
impoverished home is handicapped; the test merely tells how much.'1' 
Elementary school children differ culturally for several reasons. 
One of these is the home environment. Of particular importance is the 
early school years of differences in language backgrounds, language ha¬ 
bits that are fostered in the home, and the amount of cultural enrich¬ 
ment that is provided there also. These things teachers can d© little 
about. Nevertheless, they affect the behavior of children in school, and 
teachers must take them in account in working with the children. The kinds 
of communities in which children live affects the differences in children's 
cultural backgrounds. Children who have lived in an urban environment have 
assimilated cultural elements different from those of children who live in 
rural areas. The availibility of cultural advantages to both of these en¬ 
vironments tends either to magnify or reduce these differences. To illus¬ 
trate, television as a mass medium of communication is one avenue by which 
these differences are being reduced rather sharply where it is available 
to both groups. Where television is available to one group only,the dif- 
2 
ferences are magnified. 
Coleman has made one of the most extensive studies of the relation¬ 
ship of socio-economic status to children's performance when he studied 
■'’Paul Woodring, "Are Intelligence Tests Unfair," Saturday Review 
(April 16, 1966), p. 79. 
2 
George A. Beauchamp, Basic Dimension of Elementary Methods (Boston: 
Allyn and Bacon Inc., 1959), p. 93. 
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about 2,800 children in the seventh, eighth, and ninth grades. These 
children composed the highest 3 per cent, middle 5 per cent, and lowest 
5 per cent in socio-economic status of a population of between 12,000 
and 13,000 junior high school pupils. With respect to scholastic achieve¬ 
ment he found that children from favored environment were definitely 
superior to those from the average environment, and these, in turn, were 
somewhat superior to children from the lowest environmental level. He 
also found, of course, that there were significant differences in meas¬ 
ured intelligence of children from these levels. Rather strikingly, 
though, the children from the favored environment are achieving less in 
proportion to their tested intelligence than are the children from the 
lowest environment in proportion to their tested intelligence.'1' 
Dr. Conant states: However, it has been stated and established 
beyond any reasonable doubt that community and family background play 
a large role in determining scholastic aptitude and school achievement. 
Anyone who thinks they do not simply has not visited widely among Ameri¬ 
can schools. 
Within such a city as Chicago, or Detroit, or New York, for example, 
the figures showing the distribution of scores on scholastic aptitude 
tests in different neighborhoods are most revealing. In one of these 
cities the average score of the eighth-grade pupils in a school in a re¬ 
latively well-to-do, stable residential section in 123 j in another neigh¬ 
borhood of about the same size but composed entirely of people of low 
■^Charles E. Skinner, Elementary Educational Psychology (New 
York: Prentice-Hall Inc., 19&), p. 58. 
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socio-economic status, the average score is only 76. The average score 
city-wide is low. It is true that in the section that shows up so poor¬ 
ly in these scholastic aptitude tests there are many, many Negroes. But 
there is no way of deciding whether the low score is related to the color 
of the pupil's skin or the low socio-economic condition of the entire 
1 
group. 
A knowledge of the child's home background and its influence upon 
his work in school needs much nore consideration than is usually given 
to it. Ordinarily, schools attempt to gather information about the econo¬ 
mic situation of the families, marital status of the parents, father's 
occupation, unusual conditions in which the family lives, and similar data. 
With specific reference to social studies, the teachers are most concerned 
about the factors within the home which bears upon the child's value sys¬ 
tem, his attitudes, and social relationships. 
Americans have always regarded the grouping of persons into social 
classes as something foreign and offensive. So strongly is the feeling 
entrenched in our thinking that "one man is as good as the next, if not 
better" that we lead ourselves to believe that stratification does not 
exist in any form. Within recent times research in social class struc¬ 
ture of our society has shown that this is not true. There is evidence 
that a social class system exists, and the behavior and values of members 
of various class groups can be identified and described. A study of this 
problem will reveal to the teacher that not everyone belongs to the middle 
•*-James B. Conant, Slums and Suburbs (New York: McGraw-Hill Book 
Company, Inc., 1961), pp. 12-13* 
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class, although it is commonly thought they do. 
Summary of Related Literature 
The review of the literature on intelligence and socio-economic 
status seems to emphasize the following principles: 
1. The purpose of all tests 
individual's capacity to 
should be independent of 
but actually the two are 
how much he can learn by 
has learned.^ 
is to obtain a measure of the 
learn. Ideally, this measure 
what the person has learned; 
related, for one demonstrates 
some measure of the amount he 
2. "Intelligence is the ability to undertake activities that 
are characterized by (1) difficulty, (2) complexity, (3) 
abstractness, (U) economy, (5) adaptiveness to a goal, 
(6) social value, and (7) the emergence of originals and 
to maintain such activities under conditions that demand 
a concentration of energy and a resistance to emotional 
forces."3 
3. An incorrect estimate of a child's intelligence may arise 
if the child by reason of unique circumstances in his en¬ 
vironment is at a disadvantage on certain test items. If 
a test involves items that are better suited to the ex¬ 
perience of one group than another.^ 
lu The elementary school years may be of particular importance 
in the establishment of work habits and in the development 
of the types of behavior which are most prominently sampled 
by intelligence tests. Similarities in home environment 
and in other out-of-school experiences add to the common 
core. When subjects have so large and so important a part 
of their environment in common, the observable effects of^ 
any environmental differences among them will be diluted.-5 
•^John Jarolimek, Social Studies in Elementary Education (New 
York: The Macmillan Company, 195>9)» pp. 113-111:. 
2 
Henry B. McDaniel, op. cit., pp. 209-210. 
^Arthur T. Jersild, op. cit., pp. 5U3-5UH. 
^Ibid., p. #2. 
^Anne Anastasi and John P. Foley, Jr., Differential Psychology 
(New York: The Macmillan Company, 19U9), pp. 2^7-258. 
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5. There is a certain amount of evidence which supports such 
an interpretation of urban-rural differences in intelligence 
test performance. Rural children are neither uniformly nor 
consistently inferior to urban children on all tests. Thus, 
the city child may excel on the conventional tests of ab¬ 
stract intelligence, but the country child may excel on tests 
of mechanical or musical aptitude. Moreover, an analysis of 
performance on different intelligence test items suggests that 
the relative difficulty of individual items may vary con¬ 
siderably for urban and rural populations. 
6. Modem intelligence tests try to measure performance in activ¬ 
ities closely related to those performed in schools, and so 
they become useful in anticipating pupil performance in school. 
Whatever it may.be that is being measured by intelligence 
tests, we may be reasonably confident that both an individual's 
biological capacity and the environment in which he has lived 
play a significant role in determining the results he achieves 
on an intelligence test.2 
7. The home environment and characteristics of the home member¬ 
ship provide many insights into the developmental pattern of 
an individual. The influence of the home environment is often 
much more profound than the influence of the school, and the 
unique personality of the individual's self is a composite of 
all his experiences and associates. Partial information about 
the individual's total environment may lead to faulty inter¬ 
pretations and unsound decisions.3 
8. In view of the influence of cultural background, a word is in 
order on the validity of the commonly used term "intelligence" 
or scholastic aptitude tests. In recent years, the paper-and- 
pencil tests measuring intelligence or scholastic aptitude have 
often attacked conditions because they are considered to be 
unfair to underprivileged children.^ 
9. A knowledge of the child's home background and its influence 
upon his work in school needs much more consideration than 
■'‘Anne Anastasi and John P. Foley, Jr., Differential Psychology 
(New York: The Macmillan Company, 19h9), pp. 257-258. 
2Ibid., p. 825. 
3George A. Beauchamp, op. cit., p. 73. 
^Herman J. Peters and Gail F. Farwell, Guidance (Chicago: Rand 
McNally and Company, 196U), p. 130. 
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is usually given to it. Ordinarily, schools attempt to gather 
information about economic situations of families, marital 
status of the parents, father's occupation, unusual conditions 
in which the family live, and similar data.l 
10. Socio-economic factors do influence individual behavior, with 
question. There may be a question, however, as to what this 
influence is at all times 
■Kjohn Jarolimek, op. cit., p. 113. 
p 
Charles E. Skinner, op. cit., p. £7. 
CHAPTER II 
ANALYSIS AND PRESENTATION 
Organization and Treatment of Data 
The data for the purpose of this research as obtained through the 
administration of the two instruments, namely: California Short-Form 
Test of Mental Maturity (Level 3) 1963 Short-Form and The Minnesota Home 
Status Index, will be presented in this chapter. 
The two tests were administered to a total of ninety-two pupils: 
forty-two "urban" and fifty "rural" eighth grade pupils of the Ruth Hill 
and Eastside Elementary School, Newnan and Route 1, Senoia, Georgia. 
The data derived from the administration of the two tests are or¬ 
ganized around a total of twenty tables, and are presented as follows: 
1. There are eight (U frequency and U "t") tables which will pre¬ 
sent the basic data on the "intelligence" level of the sub¬ 
jects. The eight tables will present frequency distributions 
of scores obtained by the forty-two "urban" pupils of Ruth Hill 
School and the fifty "rural" pupils of the Eastside Elementary 
School on four variables of the intelligence test, together 
with their respective measures of central tendency, variability 
and reliability. 
2. There are twelve (6 frequency and 6 "t") tables which will pre¬ 
sent the basic data on the "Socio-Economic Status" level of 
the subjects. The twelve tables will present the frequency 
distribution of the scores obtained by the forty-two "urban" 
pupils of the Ruth Hill School and the fifty "rural" pupils 
of Eastside School on six variables of the Minnesota Home 
Status Index, together with their respective measures of 
central tendency, variability and reliability. 
The criterion of the reliability of the statistics on the variables 
of the data was Fisher's "t" test of significant differences, which was 
established as a "t" of 2.£ at the one per cent level of confidence for 
21 
22 
ninety degrees of freedom. 
Significant Differences on the California Short- 
Form Test of Mental Maturity, 1963 Short-Form 
Level 3 
Introductory statement.— The data on the level of mental develop¬ 
ment of the forty-two "urban" pupils of Ruth Hill and fifty "rural" pu¬ 
pils of Eastside Elementary Schools, Newnan and Route 1, Senoia, Georgia, 
1965-1966 are presented in Tables 1 through 8. 
Results of the California Short-Form Test of Mental Maturity, 1963 Short 
Form Level 3 (Chronological Age) 
The data on the chronological age component of the California Short - 
Form Test of Mental Maturity for the group of "urban" and "rural" pupils 
in the Ruth Hill and Eastside Elementary Schools of Newnan and Route 1, 
Senoia, Georgia, 1965-1966 are presented in Tables 1 and 2, pages 23 and 
2k, respectively. 
Urban pupils of Ruth Hill.— The scores of the forty-two "urban" 
pupils ranged from a low of 11*5 months to a high of l8l months, with a 
mean of 168.09, a sigma of 8.025 and the standard error of the mean of 
1.253. Fifteen or 36.51 per cent of the "urban" pupils scored above the 
mean; fourteen or 3Ü.33 per cent scored below the mean; and thirteen or 
30.95 per cent of the "urban" pupils scored within the mean class interval. 
The mean age of 168.09 indicated that these eighth graders were about two 
months below the norm of expectancy in chronological age. 
Rural pupils of Eastside.— The scores of the fifty "rural" pupils 
ranged from a low of 1U5 months to a high of 191 months, with a mean of 
169.98, a sigma of 8.965 and the standard error of the mean of 1.281. 
Twenty or I4.O.OO per cent of the "rural" pupils scored above the mean; four¬ 
teen or 28.00 per cent scored below the mean; and sixteen or 32.00 per cent 
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TABLE 1 
DISTRIBUTION OF THE RAW SCORES OF THE CHRONOLOGICAL AGE, 
CALIFORNIA SHORT FORM TEST OF MENTAL MATURITY, 1963 
SHORT FORM LEVEL 3 AS OBTAINED BY FORTY-TWO URBAN 
AND FIFTY RURAL EIGHTH GRADE PUPILS OF THE 
RUTH HILL AND EASTSIDE ELEMENTARY 
SCHOOLS, NEWNAN AND ROUTE 1 
SENOIA, GEORGIA 
1965 - 1966 
Scores Ruth Hill Eastside 
(C. A.) 
Number Per Cent Number Per Cent 
190 - 19U 0 0.00 1 2.00 
185 - 189 0 0.00 1 2.00 
180 - I8I4. 6 lit.28 9 18.00 
175 - 179 2 U.76 3 6.00 
170 - 17U 7 16.57 6 12.00 
165 - 169 13 30.95 16 32.00 
160 - 16U 11 26.19 8 16.00 
155 - 159 1 2.38 6 12.00 
150 - 15U 0 0.00 0 0.00 
iU5 - Hi9 2 U.76 0 0.00 
TOTAL U2 99.89 5o 100.00 
Range 36 37 
Mean 168.09 169.98 
S. D. 8.025 8.965 
S. E. m 1.253 1.281 
2k 
TABLE 2 
SIGNIFICANT DIFFERENCE ON THE CALIFORNIA SHORT-FORM TEST 
OF MENTAL MATURITY SHORT-FORM LEVEL 3 (CHRONOLOGICAL 
AGE) OF FORTY-TWO URBAN AND FIFTY RURAL EIGHTH GRADE 





Group Number Mean Sigma S. E. m. M1-M2 S. E. 
M1-M2 
" t" 
Ruth Hill k2 168.09 8.029 1.293 
and 1.89 1.792 1.05U 
Eastside 9o 169.98 8.969 1.281 
of the "rural" pupils scored within the mean class-interval. The mean 
age of 169.98 indicated that these eighth graders were approximately at 
the norm of expectancy in chronological age. 
Comparative data and 111" ratio.— The mean months for the "urban" 
pupils was 168.09 and for the "rural" pupils, 169.98, with a difference 
of 1.89 in favor of the "rural" pupils. The sigma score for the "urban" 
pupils was 8.029 and for the "rural" pupils, 8.969, with a difference of 
.9U0 in favor of the "rural" pupils. The standard error of the mean for 
the "urban" pupils was 1.293 and the standard error of the mean for the 
"rural" pupils was 1.281, with a difference of .28 in favor of the "rural" 
pupils. The standard error of the difference between the means was 1.792. 
The "t" of 1.09U was not significant for it was less than 2.98 at 
the one per cent level of confidence. Therefore, the difference on the 
chronological age component of the California Short-Form Test of Mental 
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Maturity 1963 Level 3 between the groups of "urban" pupils and "rural" 
pupils of the Ruth Hill and Eastside Elementary Schools, Newnan and Route 
1, Senoia, Georgia and not statistically significant. 
Results on the California Short-Form Test of Mental Maturity 1963 Short- 
Form Level 3 (Language) 
The data on the language component of the California Short-Form Test 
of Mental Maturity 1963 Level 3 for the group of "urban" pupils and "rural" 
pupils of Ruth Hill and Eastside Elementary Schools, Newnan and Route 1, 
Senoia, Georgia, 1965 - 1966 are presented in Tables 3 and U, pages 26 and 
30, respectively. 
Urban pupils of the Ruth Hill School.— The scores of the forty-two 
"urban" pupils of Ruth Hill ranged from a low of 7 to a high of Ul with a 
mean of 19.79, a sigma of 8.636, and the standard error of the mean of 
1.3U9. Twenty or U7.60 per cent scored above the mean; thirteen or 30.95 
per cent scored below the mean; and nine or 21.U2 per cent of the "urban" 
pupils scored within the mean class-interval. The mean score of 19.79 in¬ 
dicated a M. A. index of 121 months which was U9 months below the norm of 
expectancy in language factors development. 
Rural pupils of Eastside Elementary School.— The scores of fifty 
"rural" pupils ranged from a low of 8 to a high of If?, with a mean score 
of 22.66, a sigma of 8.60O and a standard error of the mean of 1.237. 
Twenty or UO.OO per cent of the "rural" pupils scored above the meanj nine¬ 
teen or 38.00 per cent scored below the mean; eleven or 22.00 per cent of 
the "rural" pupils scored within the mean class-interval. The mean score 
of 22.60 indicated a M. A. index of 129 months which was Ul months below 
the norm of expectancy in language factors development. 
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TABLE 3 
DISTRIBUTION OF THE RAW SCORES ON (LANGUAGE) CALIFORNIA 
SHORT-FORM TEST OF MENTAL MATURITY 1963 SHORT-FORM 
LEVEL 3 AS OBTAINED BY FORTY-TWO URBAN AND FIFTY 
RURAL EIGHTH GRADE PUPILS OF THE RUTH HILL 
AND EASTSIDE ELEMENTARY SCHOOLS, NEWNAN 
AND ROUTE 1, SENOIA, GEORGIA 
1965 - 1966 
Scores Ruth Hill Eastside 
Number Per Cent Number Per Cent 
1*5 - 1*9 0 0.00 1 2.00 
1*0 - 1*1* 1 2.38 1 2.00 
35 - 39 1 2.38 1 2.00 
30 - 3U h 9.52 7 11*. 00 
25 - 29 h 9.52 10 20.00 
20 - 2k 10 23.80 11 22.00 







n 26.19 5 10.00 
5-9 2 U.76 k 8.00 
TOTAL 1*2 99.97 5o 100.00 
Range 3U 1*1 
Mean 19.79 22.66 
S. D. 8.636 8.660 
S. E. m 1.31*9 1.237 
Comparative data and "t" ratio.— The mean score for the "urban" 
pupils was 19.79 and for the "rural" pupils, 22.66, with a difference of 
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TABLE b 
SIGNIFICANT DIFFERENCE ON THE CALIFORNIA SHORT-FORM TEST OF 
MENTAL MATURITY 1963 SHORT-FORM LEVEL 3 (LANGUAGE) OF 
FORTY-TWO URBAN AND FIFTY RURAL EIGHTH GRADE PUPILS 
OF THE RUTH HILL AND EASTSIDE ELEMENTARY SCHOOLS 
NEWNAN AND ROUTE 1, S2N0IA, GEORGIA 
1965 - 1966 
Group Number Mean Sigma S. E. m. M-j-M 2 S. E 
M1-M 2 
"t" 
Ruth Hill h2 19.79 8.636 1.3U9 
and  2.87 
Eastside 50 22.66 8.660 1.237 
3.350 .857 
2.87 in favor of the "rural" pupils. The sigmE. score for the "urban" 
pupils was 8.636 and for the "rural" pupils, 8.660 with a difference 
of ,2k, in favor of the "rural" pupils. The standard error of the mean 
for the "urban" pupils was 1.3U9, and for the "rural" pupils, 1.237, with 
a difference of .112 in favor of the "urban" pupils. The standard error 
of the difference between the two means was 3.350. 
The "t" of .857 was not significant for it was less than 2.58 at 
the one per cent level of confidence. Therefore, the difference on 
language component of the California Short-Form Test of Mental Maturity 
1963 Level 3 between the groups of "urban" pupils and "rural" pupils of 
the Ruth Hill and Eastside Elementary Schools, Newnan and Route 1, Senoia, 
Georgia was not statistically significant. 
Results of the California Short-Form Test of Mental Maturity 1963 Level 
3 (Non Language) 
The data on the non language component of the California Short-Form 
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Test of Mental Maturity 1963 Level 3 for the group of "urban" pupils and 
"rural" pupils of Ruth Hill and Eastside Schools, Newnan and Route 1, 
Senoia, Georgia 1965-1966, are presented in Tables 5 and 6 of pages 29 
and 30 respectively. 
Urban pupils of Ruth Hill.— The scores of the forty-two "urban" 
pupils ranged from a low of 7 to a high of I4I, with a mean of 27.ill, of 
26.23, a sigma of 9.U35 and the standard error of the mean of 1.U7U. 
Seventeen or l|0.56 per cent of the "urban" pupils scored above the mean 
and nineteen or U5.22 per cent of them scored below the mean; and six or 
ill.28 per cent of them scored within the mean class-interval. The mean 
score of 27.lU indicated a M. A. index of liil months which was 29 months 
below the norm of expectancy in non-language factors development. 
Rural pupils of Eastside.— The scores of the fifty "rural" pupils 
ranged from a low of 10 to a high of 5U, with a mean score of 29.1|0, a 
sigma of 9.115, and the standard error of the mean, 1.302. Twenty-four 
or l|8 per cent of the "rural" pupils scored above the mean; fifteen or 
30.00 per cent scored below the mean; and eleven or 22.00 per cent of the 
"rural" pupils scored within the mean class-interval. The mean score 
of 29.I1O indicated a M. A. index of lli7 months which was 23 months below 
the norm of expectancy in non-language factors development. 
Comparative data and "t" ratio.— The mean score for the "urban" 
pupils was 27.lU and for the "rural" pupils, 29.U0 with a difference of 
2.26 in favor of the "rural" pupils. 
The sigma score for the "urban" pupils was 9.^35, and for the "rural" 




DISTRIBUTION OF RAW SCORES ON (NON-LANGUAGE) CALIFORNIA SHORT 
FORM TEST OF MENTAL MATURITY 1963 SHORT FORM LEVEL 3 AS 
OBTAINED BY FORTY-TWO URBAN AND FIFTY RURAL EIGHTH 
GRADE PUPILS OF THE RUTH HILL AND EASTSIDE 
ELEMENTARY SCHOOLS, NEWNAN AND ROUTE 1 
SENOIA, GEORGIA 
1965 - 1966 
Scores Ruth Hill Easts ide 
Number Per Cent Number Per Cent 
5o - 5U 0 0.00 2 It. 00 
U5 - h9 0 0.00 0 0.00 
Uo - UU 6 m.28 it 8.00 
35 - 39 5 11.90 8 16.00 
30 - 3h 6 lit.28 10 20.00 









 10 23.80 7 lit. 00 
15 - 19 h 9.52 it it.00 
10 - Hi it 9.52 it 8.00 
5-9 1 2.38 0 0.00 
TOTAL h2 99.96 50 100.00 
Range 36 Uit 
Mean 27.lit 29.1tO 
S. D. 9.U35 9.115 
S. E. m. 1.U7U 1.302 
The standard error of the mean for the "urban" pupils was 1.U7U 
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TABLE 6 
SIGNIFICANT DIFFERENCE OH THE CALIFORNIA SHORT FORI-' OF MENTAL 
MATURITY 1963 SHORT FORM LEVEL 3 (NON LANGUAGE) OF FORTY- 
TWO URBAN AND FIFTY RURAL EIGHTH GRADE PUPILS OF THE 
RUTH HILL AND EASTSIDE ELEMENTARY SCHOOLS, 
NEWNAN AND ROUTE 1, SENOIA, GEORGIA 
1965 - 1966 
Group Number Mean Sigma S. E. m. Mr*2 
S. E. »t" 
MI-M2 
Ruth Hill 1+2 27.11+ 9.1+35 1.1+71+ 
and 2.26 1.967 1.11+9 
Eastside 5o 29. l+o 9.115 1.302 
The standard error of the mean for the "rural" pupils was 1.302. This 
was a difference of .172 in favor of the "urban" pupils. The standard 
error of the difference between the two means was 1.967. 
The "t" score of 1.11+9 was not significant for it was les than 2.58 
at the one per cent level of confidence. Therefore, the difference on 
the non language component of the California Short-Form Test of Mental 
Maturity 1963 Level 3 between the groups of "urban" pupils and "rural" 
pupils of Ruth Hill and Eastside Elementary Schools, Newnan and Route 1, 
Senoia, Georgia was not statistically significant. 
Results on the California Short Form Test of Mental Maturity 1963 Level 3 
(Total Score) 
The total score component of the California Short Form Test of 
Mental Maturity 1963 Level 3 for the group of "urban" pupils and "rural" 
pupils of Ruth Hill and Eastside Elementary Schools, Newnan and Route 1, 




DISTRIBUTION OF THE RAW SCORES ON THE (TOTAL SCORES) CALIFORNIA 
SHORT-FORM TEST OF MENTAL MATURITY 1963 SHORT FORM LEVEL 3 
AS OBTAINED BY FORTY-TWO URBAN AND FIFTY RURAL EIGHTH 
GRADE PUPILS OF THE RUTH HILL AND EASTS IDE ELEMENTARY 
SCHOOLS, NEWNAN AND ROUTE 1, SENOIA, GEORGIA 
1965 - 1966 
Scores Ruth Hill Eastside 
Number Per Cent Number Per Cent 
80 - 8U 1 2.38 2 a.00 
75 - 79 1 2.38 1 2.00 
70 - 7h b 9.52 3 6.00 
65 - 69 1 2.38 3 6.00 
60 - 61; 3 7.1U 7 ia.00 
55 - 59 3 7.1It 7 ia.00 
5o - 5U 5 11.90 6 12.00 
U5 - H9 2 U.76 6 12.00 
Uo - Ul; 5 11.90 2 a.oo 
35 - 39 7 16.57 3 5.00 
30 - 3b 6 lit. 28 5 10.00 
25 - 29 2 ii.76 b 8.00 
20 - 2b 2 U.76 l 2.00 
TOTAL U2 99.87 5o 100.00 
Range 60 60 
Mean U2.02 51.96 
S. D. 13.20 15.00 
S. E. m. 2.061 2.ia3 
Urban pupils of Ruth Hill.— The scores of the forty-two "urban" 
pupils ranged from a low of 20 to a high of 80, with a mean of U2.02; 
a sigma of 13.20, and the standard error of the mean of 2.061. Twenty 
or 1J.7.6O per cent of the "urban" pupils scored above the mean; seventeen 
or UO.38 per cent of them scored below the mean; and five or 11.90 per 
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TABLE 8 
SIGNIFICANT DIFFERENCE ON THE CALIFORNIA. SHORT-FORM TEST OF 
MENTAL MATURITY 1963 SHORT-FORM LEVEL 3 (TOTAL SCORE) OF 
FORTY-TWO URBAN AND FIFTY RURAL EIGHTH GRADE PUPILS OF 
RUTH HILL AND EASTSIDE ELEMENTARY SCHOOLS, NEWNAN 
AND ROUTE 1, SENOIA, GEORGIA 
1969 - 1966 
Group Number Mean Sigma S. E. m. M1-M2 "t" 
Ruth Hill 1|2 U2.02 13.20 2.061 
and  9.9k 3.390 
Eastside 90 91.96 19.00 2.1^3 
.897 
cent of the ''urban’1 pupils scored within the mean class-interval. The 
mean score of U2.02 indicated a M. A. index of 129 months which was hS 
months below the norm of expectancy in total mental development. 
The mean score on chronological ages, 168.09$ and the mean score 
on total score, lj.2.02 will give the "urban" pupils a mean M. A. of 129, 
and a mean I. Q. of 77. 
Rural pupils of Eastside.— The scores of the fifty "rur'al" pupils 
ranged from a low of 20 to a high of 80, with a mean score of 91.96, a 
sigma of 19.00 and a standard error of the mean of 2.lli3. Twenty-three 
or U6.00 per cent of the "rural" pupils scored above the mean; twenty- 
one or U2.00 per cent scored below the mean; and six or 12.00 per cent 
of the "rural" pupils scored within the mean class-interval. 
The mean score on chronological ages, 169.98 and the mean score on 
total score, 9l.?6 will give the "rural" pupils a mean M. A. of 129 and a 
mean I. Q. of 79. The mean score of 91.96 indicated a M. A. index of 129, 
33 
which was 1*1 months below the norm of expectancy in total mental develop¬ 
ment. 
Comparative data and 111" ratio.— The mean score for the "urban 
pupils was 1*2.02 and for the "rural" pupils was 51.96 with a difference 
of 9.9U in favor of the "rural" pupils. The sigma score for the "urban" 
pupils was 13.20 and for the "rural" pupils 15.00 with a difference of 
1.80 in favor of the "rural" pupils. The standard error of the mean for 
the "urban" pupils was 2.06l and for the "rural" pupils 2.11*3 with a 
difference of .82 in favor of the "rural" pupils. The standard error of 
the difference between the two means was 3.350. 
The "t" of .857 was not significant for it was less than 2.58 at 
the one per cent level of confidence. Therefore, the difference on the 
total score component of the California Short-Form Test of Mental Maturity 
1963 Level 3 between the groups of "urban" pupils of Ruth Hill and the 
"rural" pupils of Eastside Elementary Schools, Newnan and Route 1, Senoia, 
Georgia was not statistically significant. 
Significant Differences on the Minnesota Home-Status Index 
Introductory statement.— The data on the Minnesota Home-Status Index 
of the forty-two "urban" pupils and fifty "rural" pupils of Ruth Hill and 
Eastside Elementary Schools, Newnan, and Route 1, Senoia, Georgia 1965- 
1966 are presented in Tables 9 through 20. 
Results of the Minnesota Home-Status Index (Children's Facilities). 
The data on the Minnesota Home Status Index for the group of "urban" 
pupils of Ruth Hill and "rural" pupils of Eastside Elementary Schools, New- 
nan and Route 1, Senoia, Georgia 1965-1966 are presented in Tables 9 and 10, 
pages 3l* and 35, respectively. 
Urban pupils of Ruth Hill.— The scores of the forty-two "urban" pupils 
3h 
TABLE 9 
DISTRIBUTION OF THE RAW SCORES ON (CHILDREN'S FACILITIES) 
MINNESOTA HOME STATUS INDEX AS OBTAINED BY FORTY-TWO 
URBAN AND FIFTY RURAL EIGHTH GRADE PUPILS OF THE 
RUTH HILL AND EASTSIDE ELEMENTARY SCHOOL, NEWNAN 
AND ROUTE 1, SENOIA, GEORGIA 
196$ - 1966 
Scores Ruth Hill Eastside 
Number Per Cent Number Per Cent 
57 - 59 1 2.38 0 0.00 
5h - 56 2 h.76 0 0.00 
51 - 53 h 9.52 3 6.00 
U8 - 50 7 16.57 2 h.00 
h5 - h7 11 26.19 7 lh.00 
h-2 - hh 8 19. Oh 15 30.00 
39 - hi h 9.52 11 22.00 
36-38, 3 7.1h 7 D4.OO 
33 - 35 2 h.76 5 10.00 
TOTAL h2 99.88 5o 100.00 
Range 25 20 
Mean h3.l6 hl.7h 
S. D. 5.6hO h.608 
S. E. m. .881 .658 
had ranged from a low of 33 to a high of 58, with a mean of h3.l6, a 
sigma of 5.6hO, and L the standard error of the mean of .81. Twenty-five 
or 59.h2 per cent of the "urban" pupils scored above the mean; nine or 
21J42 per cent scored below the mean, and eight or 19.Oh per cent of the 
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TABLE 10 
SIGNIFICANT DIFFERENCE ON THE MINNESOTA HOME STATUS INDEX 
(CHILDREN'S FACILITIES) OF THE FORTY-TWO URBAN AND FIFTY 
RURAL EIGHTH GRADE PUPILS OF THE RUTH HILL AND 
EASTSIDE ELEMENTARY SCHOOLS, NEWNAN AND 
SENOIA, GEORGIA 
1965 - 1966 
ROUTE 1, 




Ruth Hill U2 U3.16 5.6UO .881 
and 1.U2 1.099 1.292 
Eastside 5o U1.7U U.608 .658 
"urban" pupils scored within the mean class-interval. The mean score of 
U3.16 indicated a sigma-placement index of -.3, which was within the norm- 
range of favorable children's facilities. 
Rural pupils of Eastside.— The scores of the fifty "rural" pupils 
ranged from a low of 33 to a high of 53, with a mean of U1.7U, a sigma of 
U.608 and the standard error of the mean of .658. Twelve or 2I4..OO per cent 
of the "rural" pupils scored above the mean. Twenty-three or Uo.00 per 
cent scored below the mean; and fifteen or 30.00 per cent of the "rural" 
pupils scored within the mean class-interval. The mean score of Ul.7U in¬ 
dicated a sigma-placement index of -.6 which was .1 points below the norm 
of expectancy in children's facilities. 
Comparative data and "t" ratio.— The mean score for the "urban" 
pupils was U3.161 and for the "rural" pupils U1.7U, and with a difference 
of 1.U2 in favor of the "urban" pupils;the sigma score for the "urban" 
pupils was 5.6U0 and for the "rural" pupils it was U.608 with a difference 
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of 1.032 in favor of the "urban" pupils. The standard error of the mean 
was .881 for the "urban" pupils, and for the "rural" pupils, it was .698 
with a difference of .223 in favor of the "urban" pupils. The standard 
error of the difference between the two means was 1.099» 
The "t" of 1.292 was not significant for it was less than 2.98 at 
the one per cent level of confidence. Therefore, the difference on the 
children's facilities component of the Minnesota Home Status Index between 
the groups of "urban" pupils of Ruth Hill and the "rural" pupils of East- 
side Elementary School, Newnan and Route 1, Senoia, Georgia was not sta¬ 
tistically significant. 
Results on the Minnesota Home Status Index (Economic Status) 
The datd on the economic status component of the Minnesota Home 
Status Index of the "urban" pupils of Ruth Hill and the "rural" pupils 
of Eastside Elementary Schools, Newnan and Route 1, Senoia, Georgia 1969- 
1966 are presented in Tables 11 and 12, pages 37 and 38, respectively. 
Urban pupils of Ruth Hill.— The scores of the forty-two "urban" 
pupils ranged from a low of 39 to a high of 69 per cent with a mean of 
90.1|7, a sigma of lu2)*2 and the standard error of the mean .662. Twenty- 
one or 1*9.98 per cent of the "urban" pupils scored above the mean; eight 
or 19.Ok per cent scored below the mean and thirteen or 30.99 per cent 
of the "urban" pupils scored within the mean class-interval. The mean 
score of 90.1*7 indicated a sigma-placment index of -.6 which was .1 be¬ 
low the norm of expectancy in economic status. 
Rural pupils of Eastside.— The scores of fifty "rural" pupils ranged 
from a low of 36 to a high of 69, with a mean of 91.20, a sigma of 9.917 
and the standard error of the mean of .788. Eighteen or 36.00 per cent of 
the "rural" pupils scored above the mean; twenty or 1*0.00 per cent scored 
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TABLE 11 
DISTRIBUTION OF THE RAW SCORES ON (ECONOMIC STATUS) THE MINNESOTA 
HOME STATUS INDEX AS OBTAINED BY FORTY-TWO URBAN AND FIFTY 
RURAL EIGHTH GRADE PUPILS OF THE RUTH HILL AND 
EASTS IDE ELEMENTARY SCHOOLS, NEMAN AND 
ROUTE 1, SENOIA, GEORGIA 
1965 - 1966 
Scores Ruth Hill Eastside 
Number Per Cent Number Per Cent 
63 - 65 1 2.38 2 l*.oo 
60 - 62 0 0.00 1 2.00 
57 - 59 1 2.38 3 6.00 
5U - 56 9 21.1*2 12 21*.00 
51 - 53 10 23.80 12 2U.00 
1*8 - 5o 13 30.95 8 16.00 
1*5 - 1*7 6 Hi. 28 5 10.00 
1*2 - 1*1* 1 2.38 6 12.00 
39 - Ul 1 2.38 0 0.00 
36 - 38 0 0.00 1 2.00 
TOTAL 1*2 99.97 5o 100.00 
Range 26 29 
Mean 50.1*7 51.20 
S. D. In 21*2 5.517 
S • E• m. .662 .788 
below the mean and twelve or 2l*.00 per cent of the "rural" pupils scored 
within the mean class-interval. The mean score of 51.20 indicated a 
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TABLE 12 
SIGNIFICANT DIFFERENCE ON THE MINNESOTA HOME STATUS INDEX 
(ECONOMIC STATUS) OF THE FORTY-TWO URBAN AND FIFTY 
RURAL EIGHTH GRADE PUPILS OF THE RUTH HILL 
AND EASTSIDE ELEMENTARY SCHOOLS, NEMNAN 
AND ROUTE 1 SENOIA, GEORGIA 
1965 - 1966 




h2 5o.It7 U.2U2 .662 
.73 1.029 .709 
Eastside 5o 51.20 5.517 .786 
sigma-placement index of -.5 which was within the norm-range of favorable 
economic status. 
Comparative data and 11111 ratio.— The mean score for the "urban" 
pupils was 50.1>7 and for the "rural" pupils, it was 51.20 with a difference 
of .73 in favor of the "rural" pupils. The sigma score for the "urban" 
pupils was U.2U2 and for the "rural" pupils, it was 5.517 with a difference 
of 1.275 in favor of the "rural pupils." The standard error of the mean 
for the "urban" pupils was .662 and for the "rural" pupils it was .788 
with a difference of .223 in favor of the "rural" pupils. The standard 
error of difference between the two means was 1.029. 
The "t" of .709 was not significant for it was less than 2.58 at the 
one per cent level of confidence. Therefore, the difference on the economic 
status component of the Minnesota Home Status Index between the groups of 
"urban" pupils of Ruth Hill and the "rural" pupils of Eastside Elementary- 
School, Newnan and Route 1, Senoia, Georgia was not statistically significant. 
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Result on the Minnesota Home Status Index (Cultural Status) 
The data on the cultural status component of the Minnesota Home 
Status Index of the "urban" pupils of Ruth Hill and the "rural" pupils 
of Eastside Elementary Schools, Newnan and Route 1, Senoia, Georgia 1965- 
1966 are presented in Tables 13 and lU, pages ho and Hi, respectively. 
Urban pupils of Ruth Hill.— The scores of the forty-two "urban" 
pupils ranged from a low of 30 to a high of 6l, wibh a mean score of 39.53, 
a sigma of 7.935 and a standard error of the mean of 1.230. Fourteen or 
33.33 per cent of the "urban" pupils scored above the mean and twenty-six 
or 50.79 per cent scored below the mean and two or U.76 per cent of the 
"urban" pupils scored within the mean class-interval. The mean score of 
39.53 indicated a sigma-placement index of -.U which was within the norm 
range of favorable cultural status. 
Rural pupils of Eastside.— The scores for the fifty "rural" pupils 
ranged from a low of 30 to a high of 63, with a mean score of 35.36, a 
sigma of U.88U, and a standard error of the mean of .698. Twenty-one or 
1*2.00 per cent of the "rural" pupils scored above the mean; eighteen or 
36.00 per cent scored below the mean; eleven or 22.00 per cent of the 
"rural" pupils scored within the mean class-interval. The mean score of 
35.36 indicated a sigma-placement index of -.9 which was -.1* below the 
norm of expectancy in cultural status. 
Comparative data and 111" ratio.— The mean score for the "urban" 
pupils was 39.55 and for the "rural" pupils was 35.36 with a difference 
of U.19 in favor of the "urban" pupils. The standard error of the mean 
for the "urban" pupils was 1.230; and for the "rural" pupils .698 with 
a difference of .532 in favor of the urban pupils. The standard error 
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TABLE 13 
DISTRIBUTION OF THE RAW SCORES ON (CULTURAL STATUS) THE MINNESOTA 
HOME STATUS INDEX AS OBTAINED BY FORTY-TWO URBAN AND FIFTY 
RURAL EIGHTH GRADE PUPILS OF THE RUTH HILL AND 
EASTS IDE ELEMENTARY SCHOOLS NEWNAN AND ROUTE 1 
SENOIA, GEORGIA 
1963 - 1966 
Scores Ruth Hill Eastside 
Number Per Cent Number Per Cent 
60 - 62 1 2.38 0 0.00 
37 - 39 0 0.00 0 0.00 
3U - 36 3 7.Hi 0 0.00 
3i - 33 2 ii.76 1 2.00 
U8 - 30 2 U.76 0 0.00 
U3 - U7 3 7.lli 2 U.00 
h2 - UU 3 7.Hi 3 6.00 
39 - hi 2 U.76 6 12.00 
36 - 38 10 23.80 9 18.00 
33 - 33 7 13.37 11 22.00 
30 - 32 9 21. U2 18 36.00 
TOTAL h2 99.87 3o 100.00 
Range 31 23 
Mean 39.33 33.36 
S. D. 7.933 U.88U 
S. E. m. 1.230 .698 
of the difference between the two means was l.UlU. 
The "t" of 2.963 was significant for it was greater than 2.38 at 
the one per cent level of confidence. Therefore, the difference on the 
economic status component of the Minnesota Home Status Index between the 
groups of "urban" pupils of Ruth Hill ancl the "rural" pupils of Eastside 
1*1 
TABLE Hi 
SIGNIFICANT DIFFERENCE ON THE MINNESOTA HOME STATUS INDEX (CULTURAL 
STATUS OF THE FORTY-TWO URBAN AND FIFTY RURAL EIGHTH GRADE 
PUPILS OF THE RUTH HILL AND EASTSIDE ELEMENTARY 
SCHOOLS NEWNAN AND ROUTE 1, SENOIA, GEORGIA 
1965 - 1966 
Group Number Mean Sigma S. E. m. M -M S. E. »t" 
_L 
M1-M2 
Ruth Hill 1*2 39.53 7.935 1.230 
and U.19 1.1*11* 2.963 
Eastside 50 35.36 U.881* .698 
Elementary Schools, Newnan and Route 1, Senoia, Georgia was statistically 
significant. 
Results on the Minnesota Home Status Index (Sociality) 
The data on the sociality component of the Minnesota Home Status 
Index of the "urban" pupils of Ruth Hill and the "rural" pupils of East- 
side Elementary Schools, Newnan and Route 1, Senoia, Georgia 1965 - 1966 
are presented in Tables 15 and 16, pages 1*2 and 1*3, respectively. 
Urban pupils of Ruth Hill.— The scores of forty-two "urban" pupils 
ranged from a low of 38 to a high of 6l with a mean score of 1*6.1*0, and 
a sigma score of 6.31*5. The standard error of the mean was .990. Eighteen 
or 1*2.85 per cent of the "urban" pupils scored above the mean and twenty- 
one or ij-9-99 per cent scored below the mean. Three or 7.lU per cent of 
the "urban" pupils scored within the mean class-interval. The mean score 
of 1*6.1*0 indicated a sigma-placement index of +.3 which was within the 
norm-range of favorable social advantages of the home. 
h2 
TABLE l5 
DISTRIBUTION OF THE RAW SCORES ON (SOCIALITY) THE MINNESOTA 
HOME STATUS INDEX AS OBTAINED BY FORTY-TWO URBAN AND 
FIFTY RURAL EIGHTH GRADE PUPILS OF THE RUTH HILL 
AND EASTSIDE ELEMENTARY SCHOOLS, NEWNAN AND 
ROUTE 1, SENOIA, GEORGIA 
1965 - 1966 
Scores Ruth Hill Eastside 
Number Per Cent Number Per Cent 
60 - 62 1 2.38 0 0.00 
57 - 59 2 U. 76 0 0.00 
Bh - 56 3 7.Hi 2 li.00 
5l - 53 5 11.90 6 12.00 
U8 - 5o 7 16.57 6 12.00 
U5 - U7 3 7.lU 10 20.00 
U2 - UU 9 21.U2 U 8.00 
39 - Ul 8 19. oli 12 2)..[.00 
36 - 38 U 9.52 10 20.00 
TOTAL U2 23 5o 100.00 
Range 23 19 
Mean U6.U0 lUi.38 
S. D. 6.3U5 5.196 
S. E. m. .990 .7U2 
Rural pupils of Eastside.— The scores of fifty "rural" pupils 
ranged from a low of 87 to a high of 56, with a mean of iili.38, a sigma 
H3 
TABLE l6 
SIGNIFICANT DIFFERENCE ON THE MINNESOTA HOME STATUS INDEX 
(SOCIALITY) OF THE FORTY-TWO URBAN AND FIFTY RURAL 
EIGHTH GRADE PUPILS OF THE RUTH HILL AND 
EASTSIDE ELEMENTARY SCHOOLS, NEWNAN 
AND ROUTE 1, SENOIA, GEORGIA 
1965 - 1966 
Group Number Mean Sigma S. E. m. M -M2 S. E. "t" 
1
 M-L-M2 
Ruth Hill 1*2 1*6.1*0 6.3U5 .990 
and 2.02 1.237 1.633 
Lastside 5o Wi.38 5.196 .71*2 
of 5»196 and a standard error of the mean of .71*2. Twenty-four or 1*8.00 
per cent of the "rural" pupils scored above the mean, twenty-two or 1*1*.00 
per cent scored below the mean and four or 8.00 per cent scored within 
the mean class-interval. The mean score of 1*1*.38 indicated a sigma-place¬ 
ment index of +.1 within the norm-range of favorable social advantage of 
the home. 
Comparative data and 111" rat id.— The mean score for the "urban" 
pupils was 1*6.1*0 and for the "rural" pupils I4I4-.38 with a difference of 
2.02 in favor of the "urban" pupils. The sigma score for the "urban" 
pupils was 6.31*5 and the "rural" pupils 5.196 with a difference of l.ll*9 
in favor of the "urban" pupils. The standard error of the mean for the 
"urban" pupils was .990 and for the "rural" pupils .71*2 with a difference 
of .21*2 in favor of the "urban" pupils. The standard error of the 
difference between the two means was 1.237. 
The "t" of 1.633 was not significant for it was less than 2.58 
at the one per cent level of confidence. Therefore, the difference on 
the sociality component of the Minnesota Home Status Index between the 
groups of "urban" pupils and "rural" pupils of Ruth Hill and Eastside 
Elementary Schools, Newnan and Route 1, Senoia, Georgia was not statist¬ 
ically significant. 
Results of the Minnesota Home Status Index (Occupational Status) 
The data on the occupational status component of the Minnesota Home 
Status Index for the group of "urban" pupils in the Ruth Hill and the 
"rural" pupils of Eastside Elementary School, Newnan and Route 1, Senoia, 
Georgia, 1965 - 1966 are presented in Tables 17 and 18, pages H5 and I4.6, 
respectively. 
Urban pupils of Ruth Hill.— The scores of the forty-two "urban" 
pupils ranged from a low of 1 to a high of 5 with a mean score of 2.21, 
a sigma of l.lilU and a standard error of the mean of .221. Eleven or 
26.18 per cent of the "urban" pupils scored above the mean and eighteen 
or U2.15 per cent scored below the mean and thirteen or 30.95 per cent 
of the "urban" pupils scored within the mean class-interval. The mean 
score of 2.21 indicated a sigma-placement index of -1.2 which was .7 
points below the norm of expectancy in occupational status of the home. 
Rural pupils of Eastside.— The scores of fifty "rural" pupils 
ranged from a low of 1 to a high of 5, with a mean score of 1.U5, a sigma 
of 1.000 and standard error of the mean of ,lU2. Four or 8.00 per cent 
of the "rural" pupils scored above the mean score and forty or 80.00 per 
cent below the mean score. Six or 12 per cent of the "rural" pupils scored 
within the mean class-interval. The mean score of 1.U5 indicated a sigma- 
placement index of -1.9 which was I.I4. points below the norm of expectancy 
in occupational status of the home. 
TABLE 17 
DISTRIBUTION OF THE RAW SCORES ON (OCCUPATIONAL STATUS) THE 
MINNESOTA HOME STATUS INDEX AS OBTAINED BY FORTY-TWO 
URBAN AND FIFTY RURAL EIGHTH GRADE PUPILS OF 
THE RUTH HILL AND EASTSIDE ELEMENTARY SCHOOLS 
NEWNAN AND ROUTE 1, SENOIA, GEORGIA 
1965 - 1966 
Scores Ruth Hill Eastside 
Number Per Cent Number Per Cent 
U.5 - 5.U 5 11.90 1 6.00 
3.5 - U.U 6 1)4.28 1 2.00 
2.5 - 3.U 0 0.00 0 0.00 
1.5 - 2.U 13 30.95 6 12.00 
0.5 - l.U 18 U2.I45 Uo 80.00 
TOTAL k2 99.58 50 100.00 
Range 5.00 5.00 
Mean 2.21 1.U5 
S. D. U4II4 1.000 
S. E. m. .221 .H|2 
Comparative data and "t" ratio.— The mean score for the "urban" 
pupils was 2.21 and for the "rural" pupils 1.U5 with a difference of 
.76 in favor of the "urban" pupils. The sigma score for the "urban" 
pupils was l.UlU and for the "rural" pupils, it was 1.000 with a difference 
of .UlU in favor of the "urban" pupils. The standard error of the mean 
for the "urban" pupils was .221 and for the "rural" pupils, .lU2 with a 
difference of .79 in favor of the "urban" pupils. The standard error of 
U6 
TABLE 18 
SIGNIFICANT DIFFERENCE ON THE MINNESOTA HOME STATUS INDEX 
(OCCUPATIONAL STATUS) OF THE FORTY-WO URBAN AND FIFTY 
RURAL PUPILS OF THE RUTH HILL SCHOOL AND EASTSIDE 
ELEMENTARY SCHOOLS, NEWNAN AND ROUTE 1 
SENOIA, GEORGIA 
1965 - 1966 





h2 2.21 l.klh .221 
.76 .262 2.901 
Eastside 50 1.U5 1.000 .lit2 
the difference between the two means was .262. 
The "t" of 2.901 was significant for it was more than 2.58 at the 
one per cent level of confidence. Therefore, the difference on the oc¬ 
cupational status on the Minnesota Home Status Index between the groups 
of "urban" pupils and "rural" pupils of Ruth Hill and Eastside Elemen¬ 
tary Schools, Newnan and Route 1, Senoia, Georgia was statistically sig¬ 
nificant . 
Results of the Minnesota Home Status Index (Educational Status) 
The data of the educational status component of the Minnesota Home 
Status Index for the group of "urban" pupils and "rural" pupils of the 
Ruth Hill and Eastside Elementary Schools, ^ewnan and Route 1, Senoia, 
Georgia are presented in Tables 19 and 20, pages U7 and U8, respectively. 
Urban pupils of Ruth Hill.— The scores of the forty-two "urban" 
pupils ranged from a low of 2 to a high of 7, with a mean score of 3.69, 
a sigma of l.ljlU and the standard error of the mean of .221. Fourteen or 
TABLE 19 
DISTRIBUTION OF THE RAN SCORES ON (EDUCATIONAL STATUS) THE 
MINNESOTA HOME STATUS INDEX AS OBTAINED BY FORTY-TWO 
URBAN AND FIFTY RURAL EIGHTH GRADE PUPILS OF 
THE RUTH HILL AND EASTSIDE ELEMENTARY SCHOOLS 
NEWNAN AND ROUTE 1, SENOIA, GEORGIA 
1965 - 1966 
Scores Ruth Hill Eastside 
Number Per Cent Number Per Cent 
6.5 - 7.U 2 U.76 0 0.00 
5.5 - 6.U 0 0.00 0 0.00 
U.5 - 5.U 12 28.57 0 0.00 
3.5 - U.U 9 21.U2 8 16.00 
2.5 - 3.U 7 16.57 15 30.00 
1.5 - 2.U 12 28.57 27 5U.oo 
TOTAL U2 99.89 5o 100.00 
Range .5 3 
Mean 3.69 2.62 
S. D. 1.U1U .7U6 
S. E. m. .221 .106 
33.33 per cent of the "urban" pupils scored above the mean and nineteen 
or U5.ll; per cent scored below the mean. Nine or 21.U2 per cent scored 
within the mean class-interval. The mean score of 3.69 indicated a sigma- 
placement index of -1.0 which was .5 points below the norm of expectancy 
in educational status of the home. 
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TABLE 20 
SIGNIFICANT DIFFERENCE ON THE MINNESOTA HOME STATUS INDEX 
(EDUCATIONAL STATUS) OF THE FORTY-TWO URBAN AND FIFTY 
RURAL PUPILS OF THE RUTH HILL AND EASTS IDE ELEMEN¬ 
TARY SCHOOLS, NEWNAN AND ROUTE 1, SENCIA, 
GEORGIA, 1965 - 1966 
Group Number Mean Sigma S. E. m. S. E. 
M1-M2 
»t" 
Ruth Hill 42 3.69 l.ioa .221 
and 1.07 .245 4.368 
Eastside 5o 2.62 .746 .106 
Rural pupils of Eastside.- - The scores of the fifty "rural" pupils 
ranged from a low of 2 to a high of 4 with a mean of 2.62, sigma of .746 
and a standard error of the mean of .106. Eight or 16.00 per cent of thé 
"rural" pupils scored above the mean and twenty-seven or 54.00 per cent 
scored below the mean. Fifteen or 30.00 per cent scored within the mean 
claaa-interval. The mean score of 2.62 indicated a sigma-placement index 
of -1.1 which was .7 points below the norm of expectancy in educational 
status of the home. 
Comparative data and "t" ratio.— The mean score for the "urban" 
was 3.69 and for the "rural" pupils 2.62 with a difference of 1.07 in 
favor of the "urban" pupils. The sigma score for the "urban" pupils 
was l.UlU and for the "rural" pupils, it was .745 with a difference of 
.668 in favor of the "urban" pupils. The standard error of the mean for 
the "urban" pupils was .221 and for the "rural" pupils, it was .105 with 
a difference of .105 in favor of the "urban" pupils. The standard error 
of the difference of the means was .245. 
The "t" of U.368 was significant for it was larger than 2.58 at the 
one per cent level of confidence. Therefore, the difference on the 
educational status component of the Minnesota Home Status Index between 
the group of "urban" pupils amd the "rural" pupils of Ruth Hill and East- 
side Elementary Schools, Hewnan and Route 1, Senoia, Georgia was statist¬ 
ically significant. 
CHAPTER III 
SUMMARY AMD CONCLUSIONS 
Recapitualtion of the Theoretical Basis of the Study- 
Rationale 
In recent decades the shift of population from the rural areas to 
the urban centers as characterized by two economic developments: (a) 
the increased industrialization of the American economy, and (b) the 
rapid mechanization of the farming process, has provided and provoked 
significant changes in the patterns of living of the American people 
themselves. 
The shift of population away from the rural areas has decimated the 
number of small and community schools therein; for the movement of popula¬ 
tion has carried away the children and youth who formerly attended the 
"country school." The number of children and youth continuing to remain 
on farms has become so small as to make highly and unreasonably expen¬ 
sive the provision and maintenance of schools for their education. Con¬ 
sequently, educators and community citizens have come to the realization 
that to provide educational programs and arrangements for the children 
and youth of the depopulated areas required that the children and youth 
scattered about these areas should be brought together in a school facility 
large enough to provide a reasonably adequate educational opportunity. 
The challenge to both city and county communities is to develop in 
the "disadvantaged" the ability to adjust to a society and a future for 
which their citizens and their children are at present, largely unprepared. 
Among the characteristics of the rural disadvantaged - both chi;dren and 
adults - are a low level of aspiration; a tendency to set only short-term 
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goals; values which differ somewhat from acceptable norms; and a general 
unfamiliarity with cultural activities which lead to enrolled living. 
Some district organizations and consolidations have done much to 
help rural schools attack the problem confronting them. 
Nonetheless, much of what should be done in rural areas for the 
culturally disadvantaged must be undertaken in the schools, in many com¬ 
munities the school is the only social institution with resources and 
personnel to give substantial help to young people, whether they migrate 
to the city or remain at home. The chief hope for eliminating poverty 
and social disadvantage thus rest with education."*" 
During the age period from six to twelve or more, the quantity and 
quality of the home's contribution to a child's education depend primarily 
on two things: what the home has to offer and how the members of the 
household deal with the growing child. What the parents have to offer 
depends largely on the kind of people they are and on their education. 
Theoretically, one might assume that a home in which both parents are 
college graduates would have more to offer than a home in which both par¬ 
ents had little formal schooling. One's education is not limited to for¬ 
mal schooling, and what a parent has to contribute depends very much upon 
the kind of person he is. Many of these basic values of our culture can be 
conveyed to children indirectly through the quality of living in the home. 
Parents who have a high regard for honesty, sincerity, truthfulness, courtesy, 
kindness, and like virtues - and practice them in daily living - have much 
^Robert M. Isenbert, Director, N. E. A., Division Rural Service, 
Executive Secretary, N. E. A. Department of Rural Education, N, E. A. 
Journal (April, 1963), p. 27. 
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to offer the growing child. What kind of person an individual is as well 
as what he knows determines whether or not he can do much for children. 
Evolution of the Problem 
The writer, a teacher for eighteen years in the Coweta County School 
System, became interested in the problem because the recent consolidation 
of Negro Schools in Newnan and Coweta County, Georgia which brought into 
focus two points of controversy among the teachers of the county pertain¬ 
ing to the relative effectiveness of city elementary schools in contrast 
to the county or rural schools. The controversy centered around the fact 
of the "differential in intelligence" of the rural school pupils in con¬ 
trast to the urban school pupils. 
Since the consolidation of the schools in Coweta County and Newnan, 
Georgia, there are two elementary schools in the city of Newnan, Georgia 
and three elementary schools in the area of Coweta County; with one ele¬ 
mentary school in the town of Grantville, Georgia. All these schools, 
urban and rural, have grades first through eighth. 
When these pupils finish the elementary schools, all pupils go to 
Central High School, Newnan, which is the only Negro High School in the 
county or city. (Only a few have transferred to the White High School). 
Three of the rural schools are smaller than the urban schools. There are 
two systems - Neman City System and Coweta County System. The rural and 
urban schools do not use the same textbooks. 
The City System is accredited by the Southern Association of Schools 
and Colleges, but the County System does not qualify for accreditation. 
Contribution to Educational Knowledge 
This study reveals to some degree, the measurable differences in pupils' 
accomplishment within the two systems, Newnan City System and Coweta System. 
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Further, the interpretation and application of the findings of the re¬ 
search might well prove beneficial to teachers, counselors, curriculum 
directors, superintendents, and principals in determining strengths and 
weaknesses of pupils who live in Newnan, Coweta County, Georgia. 
Statement of the Problem 
The problem involved in this study was to determine the tested 
differences, if any, on the variables of intelligence and socio-economic 
status, between the eighth grade pupils from Ruth Hill Elementary School, 
Newnan, Georgia and the eighth grade pupils from Eastside Elementary 
School, Route 1, Senoia, Georgia for the school year, 1965 - 1966. 
Purpose of the Study 
The major purpose of this s tudy was first, to determine the sig¬ 
nificant difference, if any, in the intelligence and socio-economic 
status between the eighth grade pupils enrolled in Ruth Hill Elementary 
School and Eastside Elementary School, Newnan, Coweta County, Georgia. 
More specifically, the purposes of the study was to determine: 
1. The range, mean, and variability on the variables of intelli¬ 
gence, and home status for the eighth grade pupils of Ruth 
Hill Elementary School, Newnan, Georgia, and Eastside Ele¬ 
mentary School, Coweta County, respectively. 
2. The significant difference, if any, in intelligence between 
the eighth grade pupils of Ruth Hill Elementary School and 
Eastside Elementary School. 
3. The significant difference, if any, in home status between 
the eighth grade pupils of Ruth Hill Elementary and Eastside 
Elementary School. 
Limitation of the Study 
This study was limited to design which sought to identify levels 
and differences on the factors of intelligence and home status, but did 
not seek to identify any causative factors associated with the observed 
phenomena of the measured variables. 
5U 
Definition of Terms 
For the purpose of this study the terms "home status," "intell¬ 
igence," "rural," and "urban," are defined below: 
1. The term "home status" refers to the position of the pupil 
and his family with reference to their dwelling area. Modern 
conveniences within the home, material possessions, and com¬ 
munity activities as measured by Minnesota Home Status 
Index.^ 
2. "Intelligence" refers to the level of mental maturity as 
measured„by the California Test of Maturity Short Form 
Level 3. 
3. "Rural" is defined by the United States Census as inhabi¬ 
tants of incorporated places of less than 2,£00 and resi¬ 
dents in the open country or unincorporated territoty.-^ 
1*. "Urban"according to the United States Census, urban has 
been applied to all incorporated places with a population 
of 2,500 or more and to a few other political sub-division 
which had densely populated areas. 11 
Recapitulation of the Research Design 
Locale of the study.— This study was conducted at the Ruth Hill 
Elementary School, Newnan, Georgia and the Eastside Elementary School, 
Senoia, Coweta County, Georgia. 
Method of research.— The Descriptive Survey Method of research, 
employing the specific techniques of documentary survey, testing and 
statistical analysis, was used to collect the material through which 
■^Alice M. Leahy, Minnesota Home Status Index, (Minneapolis: 
University of Minnesota Press), 1963• 
^Elizabeth T. Sullivan, Willis W. Clark and Ernest W. Teigs, 
California Short Form Test of Mental Maturity. 1963 S-Form Level 3. 
Los Angeles: Del Monte Research Park: California Test Bureau). 
3 
Henry Pratt Fairchild, Dictionary of Sociology and Related 
Sciences (Ames: Littlefield, Adams and Company, 1959), p. 262. 
^Ibid., p. 329. 
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to fulfill the purposes of this study. 
Subjects.— The subjects for this study were the eighth grade pupils 
enrolled in Ruth Hill Elementary and Eastside Elementary Schools, Newnan 
and Senoia, Georgia, respectively. 
Instruments.— The research instruments used to collect data for 
this study were : 
1. The California Test of Mental Maturity, Short Form Level 3. 
2. Minnesota Home Status Index 
Steps.— The s^eps used in this research were: 
1. Permission secured from the proper school authorities. 
2. Administration of the test instruments: 
a. The California Short Form Test of Mental Maturity, Level 
3-1963 
b. Minnesota Home Status Index 
3. Literature reviewed, summarized and presented in this thesis. 
U. Test data assembled into appropriate tables and figures. 
5. Statistical measures computed: mean, standard deviation, 
standard error of difference between mean, Fisher's "t", 
tabulated and results reported in Chapter II. 
Summary of Related Literature 
Literature pertinent to this research problem is summarized in the 
selection of the ten statements appearing below: 
1. The purpose of all tests is to obtain a measure of the individual's 
capacity to learn. Ideally, this measure should be independent 
of what the person has learned; but actually the two are related, 
for one demonstrates how much he can learn by some measure of 
the amount he has learned. 
■'"Henry B. McDaniel, op. cit., pp. 209-210 
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2. "Intelligence" is the ability to undertake activities that 
characterized by (1) difficulty, (2) complexity, (3) ab¬ 
stractness, (k) economy, (5) adaptiveness to a goal, (6) 
social value, and (7) the emergence of originals and to 
maintain such activities under conditions that demand a 
concentration of energy and a resistance to emotional 
forces. 
3. An incorrect estimate of a child's intelligence may arise 
if the child by reason of unique circumstances in his 
environment is at a disadvantage on certain test items. 
If a test involves items that are better suited to the 
experience of one group than another.^ 
U. The elementary school years may be of particular importance 
in the establishment of work habits and in the development 
of the types of behavior which are most prominently sampled 
by intelligence tests. Similarities in home environment 
and in other out-of-school experiences add to the common 
core. When subjects have so large and so important a part 
of their environment in common, the observable effects of 
any environmental differences among them will be diluted.^ 
5. There is a certain amount of evidence which supports such 
an interpretation of urban-rural differences in intelli¬ 
gence test performance. Rural children are neither uni¬ 
formly nor consistently inferior to urban children on all 
tests. Thus, the city child may excel on the conventional 
tests of abstract intelligence, but the country child may 
excel on tests of mechanical or musical aptitude. Moreover, 
an analysis of performance on different intelligence test 
items suggests that the relative difficulty of individual . 
items may vary considerably for urban and rural populations.^ 
6. Modem intelligence tests try to measure performance in 
activities closely related to those performed in schools, 
and so they become useful in anticipating pupil perfor¬ 
mance in school. Whatever it may be that is being meas¬ 
ured by intelligence tests, we may be reasonably confident 
that both an individual's biological capacity and the en- 
\rthur T. Jersild, op. cit«, pp. 5U3-5UU. 
2 
Ibid., p. 552. 
3 
Anne Anastasi and John F. Foley, Jr., Differential Psychology 
(New York: The Macmillan Company, 19U9), pp.' 257-256. 
^Tbid., p. 825. 
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vironment in which he has lived play a significant role in 
determining the results he achieves on an intelligence 
test.1 
7. The home environment and characteristics of the home mem¬ 
bership provide many insights into the developmental pattern 
of an individual. The influence of the home environment 
is often much more profound than the influence of the school, 
and the unique personality of the individual is a composite 
of all his experiences and associates, partial information 
about the individual's total environment may lead to faulty 
interpretations and unsound decisions.^ 
8. In view of the influence of cultural backgrounds, a word 
is in order on the validity of the commonly used term 
"intelligence" or scholastic aptitude tests. In recent 
years, paper-and-pencil tests measuring intelligence or 
scholastic aptitude have often been attacked because 
they are considered to be unfair to underprivileged 
children.3 
9. A knowledge of the child's home background and its influence 
upon his work in school needs much more consideration than 
is usually given to it. Ordinarily, schools attempt to 
gather information about economic situations of families, 
marital conditions in which the family live, and similar 
data. 
10. Socio-economic factors do influence individual behavior, 
with question. There may be a question, however, as to 
what this influence is at all times.5 
Summary of Basic Findings 
The summary of the basic findings of this research dealing with 
the significant differences, if any, in intelligence and socio-economic 
status of the eighth grade pupils enrolled in the Ruth Hill Elementary 
George A. Beauchamp, op. cit., p. 73. 
2 
Herman J. Peters and Gail F. Farwell, Guidance (Chicago: Rand 
McNally and Company, 1961*), p. 130. 
3 
James B. Conant, op. cit., p. 13. 
u 
John Jarolimek, op. cit., p. 113. 
5 
Charles E. Skinner, op. cit., p. 57. 
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school and Eastside Elementary School, Newnan, Georgia and Senoia, 
Coweta County, Georgia, respectively is presented in specific state¬ 
ments below under captions significant to the measured variables of 
intelligence and socio-economic status. The quantitative measures 
of these data are set forth in Summary Tables 21 and 22. 
California Test of Mental Maturity 
(Chronological Age) 
(Tables 1 and 2) 
On the California Test of Mental Maturity for the component of 
chronological age, the following statistical measures were obtained: 
the "urban" pupils, a mean score of 168.09 months, with a sigma of 
8.025, and the "rural" pupils, a mean score of 169.98 months, with 
a sigma score of 8.965. The scores of the two groups showed a dif¬ 
ference of the mean of 1.89 with a standard error of the difference 
between the means of 1.792, and a "t" of 1.05U. 
California Test of Mental Maturity 
(Language Factors) 
(Tables 3 and U) 
On the California Test of Mental Maturity for the component 
language factors, the following statistical measures were obtained: 
the "urban" pupils, a mean score of 19.79, with a sigma of 8.636; 
and the "rural" pupils, a mean score of 22.66, with a sigma of 8.660. 
The scores of the two groups showed a difference of the mean of 2.87, 
with a standard error of the difference between the means of 3.350, 
and a "t" of .857. 
California Test of Mental Maturity 
(Non-Language Factors) 
(Tables 5 and 6) 
On the California Test of Mental Maturity for the component 
Non-Language Factors the following statistical measures were obtained: 
the "urban" pupils, a mean score of 27.lU, with a sigma of 9.U35; and 
the "rural" pupils, a mean score of 29.1*0, with a sigma of 9.115. The 
scores of the two groups showed a difference of the means of 2.26, 
with a standard error of the difference between the means of 1.967, 
and a "t" of 1.11*9. 
California Test of Mental Maturity 
(Total Score) 
(Tables 7 and 8) 
On the California Test of Mental Maturity for the component 
total score, the following statistical mesures were obtained: the 
"urban" pupils, a mean score of 1*2.02, with a sigma of 13.20; and 
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the "rural" pupils, a mean score of 51.96, with a sigma of 15.00. 
The scores of the two groups showed a difference of the mean of 
9.9U, with a standard error of the difference between the means of 
3.350 and a »t" of .857. 
Minnesota Home Status Index 
(Children's Facilities) 
(Tables 9 and 10) 
On the Minnesota Home Status Index for the component children's 
facilities the following statistical measures were obtained: the 
"urban" pupils, a mean score of 1*3.16, with a sigma of 5.6U05 and 
the "rural" pupils a mean score of 1*1.7l*, with a sigma of H.608. The 
scores of the two groups showed a difference of the mean of 1.1*2, with 
a standard error of difference between the means of 1.099, and a "t" of 
1.292. 
Minnesota Home Status Index 
(Educational Status) 
(Tables 11 and 12) 
On the Minnesota Home Status Index for the component educational 
status, the following statistical measures were obtained: the "urban" 
pupils, a mean score of 50.1*7, with a sigma of U.2l*25 and the "rural" 
pupils, a mean score of 51.20, with a sigma of 5.517. The scores of 
the two groups showed a difference of the mean of .73, with a standard 
error of difference between the means of 1.029, and a "t" of .709. 
Minnesota Home Status Index 
(Cultural Status) 
(Tables 13 and lU) 
On the Minnesota Home Status Index for the component cultural 
status, the following statistical measures were obtained: the "urban" 
pupils, a mean score of 39.55, with a sigma of 7.935; and the "rural" 
pupils, a mean score of 35.36, with a sigma of i*.881*. The scores of 
the two groups showed a difference of the mean of 1*.19, with a stan¬ 
dard error of the difference between the means of 1.1*14, and a "t" of 
2.963. 
Minnesota Home Status Index 
(Sociality) 
(Tables l5 and 16) 
On the Minnesota Home Status Index for the component sociality, 
the following statistical measures were obtained: the "urban" pupils, 
a mean score of 1*6.1*0, with a sigma of 6.31*5; and the "rural" pupils, 
a mean score of 1*1*.38, with a sigma of 5.196. The scores of the two 
groups showed a difference of the mean of 2.02, with a standard error 
of the difference between the means of 1.237, and a "t" of 1.633. 
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Minnesota Home Status Index 
(Occupational Status) 
(Tables 17 and 18) 
On the Minnesota Home Status Index for the component occupational 
status, the following statistical measures were obtained: the "urban" 
pupils, a mean score of 2.21, with a sigma of l.Ulk; and the "rural" 
pupils, a mean score of 1.U5, with a sigma of 1.000. The scores of 
the two groups showed a difference of the mean of .76, with a standard 
error of the difference between the means of .262 and a "t" of 2.901. 
Minnesota Home Status Index 
(Educational Status) 
(Tables 19 and 20) 
On the Minnesota Home Status Index for the component educational 
status, the following statistical measures were obtained: the "urban" 
pupils, a mean score of 3.69, with a sigma score of l.UlU; the "rural" 
pupils,a mean score of 2.62, with a sigma of .7U6. The scores of the 
two groups showed a difference of the mean of 1.07, and the standard 
error between the difference of the means of .2U5 and a "t" score of 
U.368. 
TABLE 21 
SUMMARY OF THE DATA ON CHRONOLOGICAL AGES AND THE RAW SCORES MADE 
ON THE CALIFORNIA SHORT FORM TEST OF MENTAL MATURITY 1963 LEVEL 
3 BY THE FORTY-TWO URBAN PUPILS AND THE FIFTY RURAL PUPILS 
OF RUTH HILL AND EASTSIDE SCHOOLS, NEWNAN AND ROUTE 1, 
SENOIA, GEORGIA, 1963 - 1966 
Urban Pupils Rural Pupils 
Component Mean S. D. S. E. m. Mean S. D. S. E. m. M1-M2 S. E. 
M!-M2 
|<t" 
Ages in Months 166.09 8.025 1.253 169.98 8.965 1.281 1.89 1.792 1.054 
Language 19.79 8.636 1.349 22.66 8,660 1.237 2.87 3.350 .857 
Non-Language 27.14 9.435 1.474 29.40 9.115 1.302 2.26 1.967 1.149 
Total Scores 42.02 13.20 2.061 51.96 15.00 2.143 9.94 3.350 .857 
Mean Mean 
I. Q. 77 79 
M. A. 125 129 
ON 
TABLE 22 
SUMMARY OF DATA ON THE MINNESOTA HOME STATUS INDEX BY FORTY-TWO 
URBAN PUPILS AND FIFTY RURAL PUPILS OF RUTH HILL AND 
EASTSIDE SCHOOLS, NEWNAN AND ROUTE 1, SENOIA, 
GEORGIA, 1965 - 1966 
Urban Pupils Rural Pupils Difference Data 




Facilities U3.16 5-6U0 .881 U1.7U li.608 .658 1.1*2 1.099 1.292 
Economic Status 
5O.1I7 L.2U2 .662 51.20 5.517 .788 .73 1.029 .709 
Cultural 
Status 39.55 7.935 1.230 35.36 h.m .69 8 .1*19 l.hlh 2.963 
Sociality 
U6.I4O 6.3U5 .990 UU.38 5.196 .71*2 2.02 1.237 1.633 
Occupational 
Status 2.21 l.UlU .221 1.U5 1.00 .11*2 .76 .268 2.901 
Educational 
Status 3.69 l.Ulil .221 2.62 .7U6 .106 1.07 .21*5 U.368 
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Conclusions 
1. The intelligence of "urban" and "rural" school children did 
not appear to a function or reflection of the socio-economic 
backgrounds from which they came. 
2. The "urban" and "rural" school children were experiencing 
approximately the same or quite similar advantages of their 
home environment with reference to the facilities in the 
home, the economic status of the family, and the sociality 
status of the family. 
3. The "urban" school children were experiencing a home environ¬ 
ment significantly better than that for the "rural" children 
with reference to the factors of cultural status, occupational 
status, and educational status of their families. 
Implications 
The implications from the findings of this research appear below: 
1. The pupils' intelligence is not determined by the location 
of his home, "urban" or "rural." 
2. It would appear that there is a definite need for raising 
the cultural, occupational and educational levels of parents 
in the "urban" and "rural" areas, but more specifically in 
the "rural" areas. 
Recommendations 
The findings from this research seem to warrant the recommenda¬ 
tions to follow: 
1. That the "urban" and "rural" schools provide many real life 
experiences as well as vicarious ones for all pupils in order 
to broaden their scope of knowledge. 
2. That adult education classes be initiated and executed in 
both the "urban" and "rural" schools, but specifically in 
the "rural" areas. 
3. That in-service education be carried on in the "urban" and 
"rural" areas in order to acquaint all teachers with use and 
interpretation of tests, together with the common statistical 
measures which pertain to them 
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INSTRUCTIONS TO EXAMINEES: 
In taking this test you will show 
how well you think and what you do 
when you face new problems. No one 
is expected to do the whole test 
correctly, but you should answer as 
many items as you can. Work as fast 
as you can without making mistakes. 
Do not write or mark on this test booklet 
unless told to do so by the examiner. 
TEST 1 
)^)) DIRECTIONS: In each row there is one picture that shows something which is 
the opposite of the first picture. Find it and mark its number. 
TEST 2 
DIRECTIONS : The first three pictures in each row are of things which are alike 
in some way. Decide how they are alike and then find the picture to the right of 
the dotted line that is most like them and mark its number. 
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TEST 3 
))))) ^ DIRECTIONS : In each row, the first picture is related to the second. The third 
picture goes with one of the four pictures to the right of the second dotted line in 
the same way. Find the related picture and mark its number. 
TEST 4 
))))) ^ DIRECTIONS: Each problem tells you that a certain number of coins will add 
up to a certain amount of money. You are to find the correct number of coins of 
each kind — cents, nickels, dimes, quarters, and half-dollars. Four possible answers 
are found beneath each problem. These refer to combinations of coins at the bot¬ 
tom of this page from which to select the correct answer. Work the problem men¬ 
tally and find the letter of the answer you get among those at the bottom of the 
page. 
D. 6 coins —10 cents 
abed 
D 
(46.) 5 coins — 18 cents 
n o p q 
(47.) 3 coins — 20 cents 
e f g h 
(48.) 3 coins — 70 cents 
e f g h 
(49.) 3 coins — $1.05 
f g h i 
(50.) 7 coins — 20 cents 
abed 
(51.) 5 coins— 17 cents 
j k 1 m 
(52.) 4 coins —76 cents 




























- 98 cents 
p q 
- 38 cents 
p q 
- 35 cents 
g h 
- 63 cents 
p q 
- 86 cents 
t u 
- 67 cents 
1 m 
- 37 cents 
1 m 
Half- Half- 
Cents Nickels Dimes Quarters Dollars Cents Nickels Dimes Quarters Dollars 
a 6 — — — — l 2 1 1 — 1 
b 5 — — 1 — m 2 3 — — — 
c 5 1 1     n 3 — 1 1 — 
d 5 1 _ o 3 1 1 — — 
p 3 2   2   e — 2 — 1 — 
q 3 2 1 1 
f — 2 1 — — r 1 3 _ 
g - — 2 — 1 s 1 2   2   
h _ 1 — 1 1 t 1 2 1 — — 
i — 1 — — 2 u 1 — 1 1 1 
j 2 — 2 1 — V 1 1 1 1 — 
k 2 2 — 1 — w 1 — — 3 — 
TEST 4 SCORE 
(number right). . PAGE 5/SF-3-63 
TEST 5 
DIRECTIONS: Work these problems. Use scratch paper if necessary. Mark the 
letter of each correct answer. 
E. If you earned $5.00 and spent 
$3.00, how many dollars would 





61. How many pieces of candy can you 





62. Large envelopes that sell for 
each can be had for 30^ a dozen. 
How much is saved when they are 





63. There are 20 girls in the Sunday 
school class. Every week each girl 
gives 5^ to go toward a fund for 
needy families. How much will all 





64. On a map, New York City and 
Chicago are 8 inches apart, while 
the actual distance is 720 miles. 
How many inches separate Chicago 
and Los Angeles on the map if they 
are 1800 miles apart? 
a5 in. 
b20 in. 
c 70 in. 
d90 in. 
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65. Balls which usually sold for 65f 
were sold for a short time for 25f 
less. Frank bought a ball at the 
lower price and gave the clerk 50^. 






66. How many 1-inch cubes can be 
placed in a box 5 inches long, 





67. If you had 20 words in spelling and 
were marked 90 per cent, how many 





68. On a road map each -j- inch repre¬ 
sents 20 miles. How many miles 











70. What is the number which, if mul¬ 





TEST 5 SCORE 
(number right). . 
TEST 6 
DIRECTIONS: Mark the number of the word that means the same or about 
the same as the first word. 
F 
blossom 1 tree 2 vine 
L 
3 flower 4 garden - 
71. amaze 1 agree 2 betray 
3 surprise 4 contrary 
72. assist 1 consent 
I 
2 help 
3 agree 4 overlook | 
73. confess 1 retreat 2 admit 
3 refer 4 adamant 
74. counsel 1 glory 
2 advice 
3 generous 4 satisfy 
75. acquire 1 agree conduct 
3 obtain 4 conflict 
76. ample plentiful 2 season 
3 alive 4 autumn 
77. fugitive 1 fetter 
1 
accident 
3 saddle 4 runaway 
78. diminish 1 obtain 2 repeat 
3 reduce 4 plentiful 
79. legend 1 ancient 2 legion 
3 story 4 leisure 
80. tarnish blacken frighten 
3 lament 4 torment 
81. detect 1 remove discover 
3 overtake 4 apply 
82. confusion 1 disorder 2 worry 
3 misfit 4 sadness : 
83. associate mix 1 define 
1 interpret 4 stultify 
84. copy 1 plagiarize 2 find 
3 refuse 4 deed 
85. notable terrible 2 brilliant 
severe 4 famous 
86. prophecy 1 suggestion 2 task 
3 substance 4 prediction 
87. utilize 1 harmonize 2 identify 
use invite 
88. corrode 1 collect 2 disintegrate 
3 applaud 4 blame 
89. oppress 1 promise 2 imitate 
3 crowd 4 burden 
90. liberal 1 lonely 2 generous 
3 learned 4 real 
91. obstinate 1 saucy 2 satisfactory 
3 headstrong 4 obedient 
92. deleterious harmful 2 just 
3 tardy 4 particular 




94. dejected 1 slow 2 disheartened 
3 weighty 4 destroyed 
95. dexterity Safety 2 advantage 
3 affection 4 skill 
TEST 6 SCORE 
(number right). . PAGE 7/SF-3-63 
TEST 7 
DIRECTIONS: Read the following items. Mark the number or letter of each 
correct answer according to the story. 
The story read to you a while ago 
was concerned with 
1 politics. 
2 conservation. 
3 fire prevention. 
4 international relations. 
96. The buffalo hunter had left his 
wagon 
1 behind the knoll. 
2 at the nearest town. 
3several miles back on the 
prairie. 
4 back at his camp. 
97. The buffalo hunter 
1 ignored the Indians. 
2frowned at the sight of the 
buffalo. 
3 was sorry he did not have his 
rifle. 
4smiled at the sight of the 
buffalo. 
98. Behind the buffalo h unter’s 
wagon, scattered out across the 
prairie, 
1 was a great herd of antelope. 
2 was a whole tribe of Indians. 
3 were hundreds of rotting buf¬ 
falo carcasses. 
4were many rotting buffalo 
hides. 
99. Sometimes the buffalo hunter 
wondered if 
1 the buffalo might become scarce 
one day. 
2 he should not find a new job. 
3 there were too many buffalo. 
4 there were enough buffalo. 
100. The story about the lumberjack 





101. The lumberjack’s ax was 




102. As the tree hit the ground, the 




4 great joy. 
103. The lumberjack had cut the tree 
down in 
1 eight minutes. 
2 twelve minutes. 
3 fifteen minutes. 
4 twenty minutes. 






105. The farmer had previously sold 
his 
1 five cows. 
2 ten cows. 
3 fifteen cows. 
4 twenty cows. 
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ON TO 
NEXT I 
TEST 7 (Continued) 
106. The farmer owned a 
a 120-acre farm. 
b 140-acre farm. 
c 160-acre farm. 
d 180-acre farm. 
107. The farmer sold his cows because 
he 
1 was tired of taking care of them. 
2 wanted to put his whole farm 
under cultivation. 
3 did not like cows. 
4 felt they were getting old and 
their milk production would 
soon fall off. 
108. In some places, where it had never 
been plowed before, the sod was 
1 thick and tough. 
2 thick but plowed easily. 
3 not very thick. 
4 neither thick nor tough. 
109. The story about the factory man¬ 





110. The factory manager had a waste 
problem caused by 
1 a reduction of plant facilities. 
2 lack of a disposal system. 
3 careless workers. 
4 expanding plant facilities. 
111. The factory manager did not want 
to build a new disposal system 
because it was 
1 hard to do. 
2 impossible to do. 
3 not efficient enough. 
4 too expensive. 
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112. The factory manager’s solution to 
the problem was to 
1 pipe the waste into a septic tank 
which would then empty into 
the river. 
2 pipe the waste into a settling 
tank. 
3 pipe the w aste directly into the 
river. 
4 build a sewage disposal system. 
113. The factory manager was proud 
because he had saved 
1 himself thousands of dollars. 
2 the factory owner thousands of 
dollars. 
3 the city thousands of dollars. 
4 the country thousands of dol¬ 
lars. 
114. Each of the men discussed in the 
stories was doing the country a 
1 disservice from which it has not 
yet recovered. 
2 di sservice from which it has 
only recently recovered. 
3 service, in that they were help¬ 
ing the country to grow. 
4 service, in that they were setting 
a pattern for future generations. 
115. Today, some species of our wild¬ 
life population have increased, 
but this will not bring back the 
great herds of buffalo, the thou¬ 
sands of whooping cranes, or the 
great 
1 flocks of passenger pigeons. 
2 communities of ground squir¬ 
rels. 
3 herds of whitetail deer. 
4 schools of trout. 
116. Our forest growth has 
1 increased. 
2 dwindled. 
3 increased greatly. 
4 stayed the same as it was 100 
years ago. 
TEST 7 (Continued) 
117. Programs aimed at ending wind- 
caused erosion have not succeeded 
completely, and water erosion 
1 carries away small amounts of 
topsoil every year. 
2 while not serious, is a problem. 
3 can he ignored, as it causes little 
damage. 
4 carries away huge amounts of 
topsoil every year. 
118. Water pollution has 
1 almost completely stopped. 
2 completely stopped. 
3 lessened considerably. 




The story about the buffalo hunter 





The title of the story read to you 
a while ago was 
1 “Who is Responsible for Con¬ 
servation?” 
2 “Conservation and You.” 
3 “Four Stories about Conserva¬ 
tion.” 
4 “Conservation — A National Re¬ 
sponsibility.” 
TEST 7 SCORE 
(number right). 
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*Unless otherwise indicated, national norms appropriate for examinee's chronological age are used. 
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tIntellectual Status Index,- see Manual 
4M.A* 
| RAW SCORE 
*Musf be obtained from table in Manual. 
The Minnesota Home Status Index 
A SCALE FOR MEASURING URBAN HOME ENVIRONMENT 
by Alice M. Leahy 
Associate Professor of Sociology, University of Minnesota 
No  Date   Total Raw Score  
Interviewer  Average Sigma Score  
General Information 
Name of family  Name of child    
Street address  Sex: M F  Date of birth  
City or place  Age  Grade IQ  
Telephone number     Total number of children in family  
Person interviewed : Mother Father Other adult Child  
relation to family 
Score Summary 
Score Sigma Score Score Sigma Score 
Home Status Indexes Range Raw Score of Indexes Home Status Indexes Range Raw Score of Indexes 
I. Children’s Facilities 33-66  IV. Sociality  38-75  
II. Economic Status   36-77  V. Occupational Status 1-8  
III. Cultural Status 30-68  VI. Educational Status 2-8  
Conversion Table of Total Scores of Indexes into Sigma Scores 
Occupa- Educa- 
Sigma Children’s Economic Cultural tional tional 
Score Facilities Status Status Sociality Status Status 
2.9 66 
2.8 
2.7 65 75 
2.6 64 68 74 
2.5 67 73 8 
2.4 63 66 72 
2.3 62 77 65 
2.2 61 76 64 71 7.5 
2.1 75 63 70 
2.0 60 62 69 
1.9 59 74 61 68 7 
1.8 58 73 60 67 
1.7 72 59 66 
1.6 57 71 58 65 6.5 
1.5 56 70 57 64 
1.4 55 69 56 8 
1.3 68 55 63 6 
1.2 54 67 54 62 
1.1 53 66 61 
1.0 65 53 60 7 5.5 
.9 52 64 52 59 
.8 51 63 51 58 5 
.7 50 62 50 57 
.6 61 49 
.5 49 60 48 56 4.5 
.4 48 59 47 55 
.3 58 46 54 
.2 47 57 45 53 
.1 46 56 44 52 
.0 45 55 43 51 5 4 
— .1 42 50 
— .2 44 54 41 49 4 3.5 
-.3 43 53 40 
— .4 42 52 39 48 
— .5 51 38 47 3 
— .6 41 50 46 
— .7 40 49 37 45 
— .8 48 36 44 2 4 
— .9 39 47 35 43 
— 1.0 38 46 34 42 
— 1.1 37 45 33 41 2 
— 1.2 44 32 2 
— 1.3 36 43 31 40 
— 1.4 35 42 30 39 
-1.5 34 41 38 
— 1.6 40 
— 1.7 33 39 
























































* A graphic picture of the standing of a home in 
relation to the average home located at zero sigma 
for each categorical index. To construct a profile first 
convert the raw scores listed above into sigma equiv¬ 
alents as given in table on left. 
Copyright 1936 by the University of Minnesota 
From Alice Leahy. 7he Measurement of Urban Home Environment: Validation and Standardisation of the Minnesota Home Status Index, 
University of Minnesota Press, juice $2.00 per package of ion. 
(911) 
Directions 
The answers to the questions listed below provide 
a quantitative description of home equipment and 
family life. Circle the correct answer to each ques¬ 
tion. Some of the questions have a choice of several 
answers, for example, the question relative to the 
number of children's books in the home. In answer¬ 
ing this question you must circle one of four possible 
replies. Be sure to circle only one answer for each 
question. When all the questions have been answered, 
place the score in the space to the left of each ques¬ 
tion. Total each section or index separately and then 
transfer these figures to the space allowed under the 
heading “Score Summary.” Neither the order of 
questions within an index nor the order of indexes 
as printed need be followed in the interview. They 
are only suggestive. However, experience indicates 
that the order given should generally facilitate the 
collection of the data. 
How to score omissions.—Intentional or ac¬ 
cidental omissions should be scored as follows : Com¬ 
pute the total score for the questions answered in 
the section in which the omissions occur. Divide this 
total by the number of questions answered in the 
section. The quotient thus obtained will constitute 
the best probable score to give each omitted question 
in the section involved. Repeat the same for each 
section in which omissions occur. 
I. Children's Facilities Index 
Score 
1. Does family have two or more pieces of playground equipment?  
  2. Does child have bicycle or tricycle ?  
  3. Is there a nursery or recreational room?  
4. Has child had paid lessons in music outside of school ?  
5. Has child had paid lessons in dancing outside of school?  
6. Is child given a certain amount of money regularly to spend ?.....  
  7. Does child have an account in a public or school bank?  
8. Has child ever belonged to any paid clubs or groups?  
  9. Did child go to a boys’ (or girls’) camp this summer or last summer?.... 
10. Has child been to a dentist within the past year?  
11. About how many children’s books are there in the home? 
Number: 0-10 11-30 31-50 over 50 














II. Economic Status Index 
Score 
  1. Are there stores in the same block with the home?  
2. Is there a factory or warehouse within )4 mile of the home? 
Are the following facilities provided? 
3. Central heating system  
  4. A second bathroom or more  
  5. Telephone  
  6. Vacuum cleaner  
  7. Washing machine and mangle  

















13. Room-person ratio: Rooms? Persons?  
Divide number of rooms by persons : 
Ratio Score Ratio Score 
0.25-1.49  3 2.00-2.24  6 
1.50-1.99  5 2.25 and over  8 
Total Score 
Score Yes 
  9. Does family have an automobile?  5 
  10. Does family have a boat?  7 
11. Did family go away for a vacation within the past year?  5 
 12. Is there any paid assistance in the home?  6 
Score 
III. Cultural Status Index 
Score for 
Yes No 
Does family have a: 
1. Folding camera?  
2. Typewriter at home?  
.3. Fireplace?  
4. Piano?  
5. Encyclopedia?  
6. Does either parent play a musical instrument?  
7. Has father been a member of a professional or scientific society? 
8. How many daily papers are taken? 
Number : 0-1 2 3 and over 
Score : 3 6 8 
9. How many magazines are regularly taken in the home?* 
Number: 0-3 4-5 6 and over 








10. What is cultural-content score of magazines?! Cross out titles and summate ratings. 
Rating Magazine Sum 
10 Yale Review. Atlantic Monthly. Saturday 
Review of Literature  
9 Nation. Forum and Century. Harper’s. New 
Republic  
8 Living Age. Current History. American 
Mercury. Asia. Survey. National Geo¬ 
graphic. Scientific Monthly  
7 Scientific American. Travel. Time. House 
Beautiful. Fortune. Reader’s Digest  
6 House and Garden. Nation’s Business. Bet¬ 
ter Homes and Gardens. New Yorker. Par¬ 
ents’ Magazine. Hygeia. Field and Stream. 
Theatre Arts Monthly. Harper’s Bazaar. 
Country Gentleman. Good Housekeeping. 
V ogue  
Rating Magazine Sum 
5 Popular Science. Popular Mechanics. Satur¬ 
day Evening Post. Ladies’ Home Journal. 
Woman’s Home Companion. Collier’s. Path¬ 
finder. Judge. American Magazine  
4 McCall’s. Cosmopolitan. Redbook. Adven¬ 
ture. Liberty  
3 Argosy. College Humor. Physical Culture 
2 Photoplay. Motion Picture Magazine. Sport 
Story Magazine. Real Detective Stories. 
Detective Story Magazine. Short Stories. 
Film Fun. Western Story  
1 Love Story Magazine. Breezy Stories. True 
Story. True Confessions  
Total Rating 
Rating Score Rating Score 
0- 9.9   2 30-39.9  6 
10-19.9     4 40 and over  8 
20-29.9   5 
11. About how many books other than children's are in the home? 
Number: 0-50 51-250 251-500 Over 500 
Score: 3 5 7 8 
Total Score 
* By “regularly” is meant as frequently as the magazine is published. 
t See Morgan and Leahy. “The Cultural Content of General Interest Magazines,” J. of Ed. Psych., Oct. 1934. 
IV. Sociality Index 
Score for 
Score Yes No 
Has father been a member of a : 
  1. Fraternal society?  5 3 
  2. Social club?  5 3 
  3. Parent-teachers’ association?  6 3 
  4. Civic or political club?  6 3 
  5. Study club, literary or art society?  7 4 
Has mother been a member of a : 
  6. Fraternal society?   6 3 
  7. Social club?  5 3 
  8. Parent-teachers’ association?  5 2 
  9. Civic or political club?  7 3 
 10. Study club, literary or art society?  6 3 
Does either parent participate in any of the following forms of recreation: 
 11. Fishing or hunting?  5 2 
 12. Bridge?  5 3 
 13. Tennis or golf?  6 3 
 Total Score 
V. Occupational Status Index 
What is father’s usual occupation?  
Semi- 
Scale* : Day Slightly Semi- Skilled professional and 
labor skilled skilled trades managerial Profession 
Score : 1 2 4 5 7 8 
 Score 
VI. Educational Status Index (Midparent Educationf) 
Score 
 What was the school attainment of the father ? 
8th grade or less  2 
Entered high school  4 
Completed high school  5 
Entered college  5 
Completed college  6 
Graduate work  7 
What was the school attainment of the mother? 
8th grade or less  2 
Entered high school  4 
Completed high school  5 
Entered college  6 
Completed college  7 
Graduate work  9 
Total Scoref 
* F. L. Goodenough and J. E. Anderson. Experimental Child Study (The Century Co.. New York, 1931), pp. 501-12. 
t This is the sum of the education score of both parents divided by two. When the education of only one parent is known, it should be 
accepted as the probable school attainment of both parents. 
VITA 
Griffin, William J. 
Education 
High School Education Wm. H. Spencer Columbus, Georgia 
B. S. Degree Georgia State College 
Savannah, Georgia 
Experience 
Agriculture County Agent Meriwether County, Greenville, 
Georgia 
Veteran Farm Instruction Grantville Training School 
Grantville, Georgia 19U7-1952 
Elementary Teacher Coweta County Schools 
Newnan, Georgia 1952-1958 
Teaching Principal Westside Elementary School 
Newnan, Georgia 1958-1966 
Personal Information Divorced, father of two children, 
one son and one daughter 
Member of Mount Zion A. M. E. 
Church 
Member of County, State and 
National Teachers’ Association 
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